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^ ABSTRACT 

Descriptions are given of recent dissemination and 
collaboration efforts of the classroom Organisation and Effective 
Teaching (COETl Project^ which is a proaram.of the University of 
Texas '(AustinV Research and Development Center for Teacher Education. 
A brief review of COET research findings is provided^ and materials 
and activities that can be used directly in teacher inservice 
activities are offered. The first section consists of an overview of 
thfe COET Project's classroom maiiair^ment studies, including a^current 
experimental study of tt1 elementarr classes in a newly desagregated 
setting. The second section presents some general recommendations for 
organising. research-based workshops on classroom management based on 
the COET Project experiences. In the third section^ materials and 
guidelines for teacher workshop activities on classroom management 
and organisation are offered^ along with directions for conducting 
each activity. The workshop activities include: (i) introducing COET 
s^tudies of classroom manageioent; f2) M^valuating classroom 
arrangements; (31 discussing guidelines for classroom rules and 
procedures; (^) small group discussion of procedural problems; (51^^ 
sharing rules^ rewards^ and penalties; (61 case studies of teachiiCg 
procedures; O) videotaping of the first day of school; (6> planning 
activities for the first day of school; (9^ discussing guidelines for 
manacina student behavior; (10) small oroup problem discussions; (11) 
introducing guidelines for maintaining student accountability; and 
(12^ sharing accountability procedures. Appended are copies of 
handouts to be used with the suggested activities and a compilation 
of evaluations obtained from different COET Proiect presentations and 
workshops, (JD> 
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Communicac ing Re&ulcs of Classroom HanagemGiic Research 

c o Pracc ic toners' 

Sincfe 1977 che Classroom Organ izac ion and Effeccive Teaching 
Projecc (COET) has focused ics classroom jcesenrch efforcs on managemenc 
and organ lEtac ion m elementary and junior high school classrooms. The 
goal of OOET's classroom management scudies has been co identify ceaching 
behavLOts chac concr ibuce co produce ive learning environmencs , h igh 
levels of student^ engagement wich work^ and scudenc achievemenc * The 
project IS currencly engaged m a series of experimental studies in 
classrooms co verify hypoche ses generated from COET's descriptive and 
correlai lonal work. Our exper imencal scudies have necessicated che 
development of guidelines^ case scudies^ and workshop accivicies designed 
CO help ceachers escablish and maincain well-managed classes* 
' Two of five major objecc ives se»; out for the COET Projecc in 1980 
were "disseminat ioi[7 of research results and applicacions to a varied 
audience , " inc luding school"based pracc ic ioners ^ and "col labor ac ion wi ch 
ocher inscicucions and agencies'^ (Research and Developmenc Cencer for 
Teacher Educac ion > Noce 1 ) * Scaf f efforts co meec boch <}f chese 
objecciveb have resulced in the developmenc of ' research-based workshop 
accivit les and presencacion macerials on classroom managemenc . These 
activities and macerials have been used wich i wide variety of audiences 
in response to requests from educacional laboracories ^ various scace 
agencies^ professional associacions^ and school discriccs. To the excenc 
compatible with our overriding commictnent to completion of ongoing 
res^arch^ we have described our work and findings and shared experimencal 
mater lals and workshop accivit ies wich pifact ic lonar groups concerned 

O 



/ 

aboiii. classroom m^nagemtnc * It is hoped thac this report w^ll provide 
in£ormatLon for ochers planning workshops on classroom mahagemenc. 

^ 

The ob jecc ives of th ib reporc are to descr ibe recent <Ji s&emtn^tion 

i 

and CO I labor ac Lon efforts of the COET Projec t , to provide a hciei over- 
view of COET research and £ Ladings in a form that mig/it be^ easily 
conmunicated co practitioners in a workshop netting, to nia|ce recommenda- 



t tons on organizing workshops on classroom maaagemeat b^sed on COET * s 
experiences , and to provide material s and act ivLcies thja^t can be used 

/ 

direct I y m teacher in-service activities or thai can bey used as models 
for local developjnenc of similar materials. The body of/ the report will 
be organized mto three sections. The f irsc section wi'll consist of an 

/ 

overview C'f COET*s classroom management studies , mclading our current 
experimental study in 41 elementary classes in a iiewly desegregated 
sciLting. The second section will present some genei^ai recommendations 
for organizing research-based workshops on classroom management, based on 
the COET Project exper lences * This sect ion wi il also descr ibe recent 
COET presentat Tons and audiences and will discuss evaluations and 
feedback received from those sessions- The third section of the report 
will consist of materials and guidelines for 13 specific teacher workshop 
activities on classroom management and organizatXonj with directions for 
conducting each activity. In appendices to the report> readers will £ind 
a set of duplication copies of handouts to be used with the 13 suggested 
activities^ and a compilation of evaluation;* obtained from different COET 
present at ion& and workshops. 

Classroom Management Studies 
Findings of much of the research on teaching effectiveness during 
the Ubt 15 years have reinforced two facts: That classroom management 



ErJc 



IS a very import an c component of e£f ecc ive ceach mg and chac che begin- 
n tng of the schoo 1 year is a ccuc tal cime for che escab 1 tsUmenc of good 
classroom managf^nienc * Reviews of sLudie^ highiigluing che importance ot 
cime u&e in che class, ceachec leadership role and managemenc behavior > 
and beginning school aspects of managemenc have been compiled by Duke 
(1979), Denham and Lieberman (l980), Good (1979), and fimmer and Eveccson 
(1981). 

COET has compleced cwo descripcive scud les on classroom , managemenc ^ 
the Classroofti Organization Study (COS) and the Junioc High Classroom 
Ocganizac LOn Study (JHCOS). Both of cheese scudies were designed to fiild 
out what ceachecs do co escablj sh good learning environmencs in their 
classes ac che beginning of che school year, and how chey maincam good 
management throughout che year . Tab le 1 summarizes facts^ about che 
populations * and data bases for both oE che^e scudies. The COS was a 
scudy of a 27 selE^^contained elementary classes located in eighc Title I 
or near Title I schools tn a large urban school discricc. Teachers 
pare icipat ing ' in the study had .from zero to 30 years experience* Each 
class was* observed eight or nine cimes during the firsc 3 weeks of 
school f inc luding eicher che firsc or che* second morning of school . In 
addition^ beginning in November, each class was seen approximacely every 
3 we(^ks until che end of school^ for a cocal of approxmSitely 16 observa- 
tions lasting about 2 hours each per class. The following year > che 
JHCOS was conducced in 1 1 junior high school s, all of ^Jie junior high 
schools in a large urb^tn discricc* A total of 51 mathematics and English 
teachers part ic ipaced , provid ing 102 c lasses . Teachers agreed to have 
two of their classes observed bv a cramftd resea cher on the fir3C day of 
schoo^. and about 13 times throughout the y^ar. At the end of the JHCOS> 
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over Ij4d0 hours of classroom observacion daca had b'^en coliecced in 
junior high classes. 

In boch che COS and the JHCOS , observers were trained co rake 
narrative records describing all che e^;encs relacing to organizacion and 
managemeac of classrooms. The t.arraLives addressed specific quescions 
abouc organ izac ion and management j materials , ac tiv u ies , and leacher"" 
pupil contacts. In addition, che observers completed student task 
engagement ratings every 15 minutes. After le^;viiig the classroom, 
observers also completed some ratings of specific teacher and student 
behaviors. Observers compiled activity logs showing how time was 
allocated among act ivicies in che class . Add ic ional m for mac ie>n was 
obtained from teacher interviews and quest lonnaire** , student rat ings of 
the teacher (in JHCOS only) , and school records of studenrs ' achievement 
scores , 

In each study two groups of teachers were eventually idenc if led ; 
One group of very effective managers and a group of less-effect iv$ 
manager s , Effective teachers were ident if le'l on the bas is of student 
achievement gains, as well as management criteria^ such as' average 
s Ludetu engagemenc races and I'ai ings of amount of inappropriace or 
di^ruptivs student behavior. Classroom observation daca from the more- 
effective managers' classes were compared with ihos3 of the less-effec- 
t ive managers , with part icular at tent ton to wnai teachers did at the 
beginning of the school year to organize and plan for clasjises , how they 
taught Lheir classes in the first weeks of school * and how they 
mailt a mod cheir management syb terns and organized mstru'"'^ 'on later in 
the year. Wiih a ftiw exceptions, results of tbe COS and ^ JHCOS were 
similar. In both studies, the good classroom mana^er^i ishowed evidence of 




careful, detailed planning ot procedures and rules for cheir classes , 
caughc sLudenis expected behaviors systematically, held scudencs account" 
able for completion of work, maintained good management systems dfcer the 
beginning o£ the year through constant monicormg and consistent handling 
o£ inappropriate behaviors,'^ and organized instruction to maximise student 
tabk-engagemenc and student success. Additional information about the 
results and methodology of the COS and the JHCOS can be found in Emtner , 
"Evert son , and Anderson ( 1980) , Evert son > Anderson , Emmer , and Clements 
(Note 2) J Emmer and Evertson (Note 3), and Evercson, Emmer, and Clements 
(Note 4), 

Drawing on the classrocm data collected in classes o£ the more" 
effective classroom managers in the JHCOS and the COS, the COET research 
team prepared teachers' manuals and workshop activities on organizing and 
managing classrooms , Both the manual for elementary school teachers and 
£ot junior high school teachers contain specific guidelines and recommen- 
dat ions to he tp teachers plan for the start of the school year , develop 
workable classroom procedures and rules, establish good environments in 
their clabSGb m the first weeks of scUooij maintain student account" 
ability for work, organize and present instruction, and maintain cheir 
classroom management systems after the beginning of che year , The 
manuals include checklists to he Ip teachers organize cheir planning 
act ivit les and case studies , or il lustrations ^ drawn from real c lass room 
situations . 

The Classroom Management Iv movement Study (CMIS) is currently being 
conducted lo evaluate che extent to which the manual for elementary 
teachers and the teaclier workshop activities helped teachers establish 
and mtTintain good managen^^int systems in their classes. The study 
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includes 41 ceachers in Grades 1 cfi rough 6 in 14 schools* Teachers 
seLec^tid for the study eicher had two oi fewer years o£ teaching experi- 
ence , or were ceach ing for che f irsc t ime in a new school or commuiiicy 
sett ing, with a different student population or grade level * Before the 
1980^1931 school year bftgan^ teachers who volunteered for the study were 
divided into two groups^ matched for years of experience and grade level* 
One groi/p of 23 teachers received the manual^ Organizing and Managin g the 
El e tnentar^^ S c hool Classroom , before school starred and piirtiCipatftd in 
one workshop be fore school and another ter several weeks of school . 
The remaining ^eacheri* were subsequently divided mco two groups of nine 
teachers each . One of these groups received the manual and participated 
in a workshop bef^ore Christmas break. The other group received the 
work^jhop and manual in the early spring. 

Classes taught by all the teachers in nhe study were observed eight 
times in the first 8 weeks of school^ and four additional times during 
the first 2 months of 198U Observers did not know the group assignment 
of teachers. Data collected include de script ive classroom nariar ive 
records, student engagement ^ratmgs^ ratings of student success, inappro- 
priate disrupiive behavior^ logs of class time use ^ ratings of teacher 
use of specific instruct lonai management techniques^ and teacher 
interviews . 

Although the CMIS is «till underway^ data from the first 8 weeks of 
school have been analyzed , and these preliminary results indicate that 
during the first 2 months of school , classes taught by teachers who 
received the manual and beginning-school workshops (treatment teachers) 

had significantly higher levels of student task-engagement and appro- 

t 

pr tatis behavior . Treatment teachers were also rated by observers as 



being clearer in contmunicac ing expec cat ions and information to sculetitSj 
in estabLtshing more efficient routines and procedures^ and in being more 
consistent in monitoring and managing student behavior. Teachers 
reported that they found the manual ^nd workshops to be very useful , 
r<*lovdiit J and appropriate for :he ir classroom sect ings . Thus, che 
teachers have been able co implement recommeuded management behaviors. 

Thei^e preliminary resuLcs from che elementary level treatment study 
supporc findings reported from the COS and suggest that by fol lowing 
guidelines bayed on results of chac sLudy, elemencary ceachers are more 
1 ikely co be ab le co establ ish and raainca in good learning cl imates in 
cheir clasf>es . In the 1981-1982 school year > che junior high school 
classroom management teachers' manual will be tesced in a similar scijdy> 
the Junior High Classroom Management Improvemenc Scudy (JMIS). 

Clas_srQom Management Preseucations and Workshops 

In this seccLon we will briefly review practitioner-oriente<i presen- 
cations and workshops conducted by Classroom Organization and Effective 
Teaching (COET) staff during che 1979-1980 and 1980-1981 academic years 
and make rt^commendat ions abouc the conduct of similar sessions , based on 
feedback and formal evaluations we have received. Table 2 liscs 
pract It loner-or lented presentac ions conducted between September , 1979 , 
and Apr i 1 > 198K Lec cures co groups cons ist ing mainly of educat lonal 
researchers or university personnel have not been included on chis list. 

In planning and conducting sessions, COET staff has workeo wich four 
CED^R member educacional laboratories: ApjSalachia Educat lonal 

Laboratory (AEL) , Northwest Regional Educat lonal Laboratory (NWREL) > 



Southwest Educacional Development Laboratory (SEDL) , and Mid-Cont ineni. 
Regional Laboratory (McRel ) , They have sponsored or co-sponsored c lass" 
room management workshops based on COET research in several staces, as 
well as dissemtnat ing research f ind ings throog.* their regular regional 
exchange publ icac ions . Ocher present acions have been sponsored by 
federally funded projects such as the Desegregation Assistance Center ac 
Kenc Scace University > by school systems such as che Cleveland Public 
Schools and che Au^t in Independenc School DJ-hCr icc > and by stace 
education agencies of Ohio, Loiri:^i;^na» Texas, Alabama. a^jd t-Jorch 
Carolina. In many instances^ requests for presentacion<i on classroom 
manageittent research have grown from stace or local necd^^ related to one 
or boch of cwo issues: commitmencs co improving sti*dent basic skills 
achievement and /or efforts by local districts to help teachers deal with 
or provi^nt classroom management problems attendant to school integration 
e f for ts. 

Time al locat ions for recent prac t i t loner-or lented class room manage - 
menc presencat lont; varied from 1 hour to I 1/2 days. Audiences ware as 
small as 20 and as large as 160/ and included teachers, administrators, 
supervisors or ocher teacher supporc persom^el , scate agency scaf f 
members ^ and others , Whi l5 concent and act ivit ies of present at ions were 
cailored for different audiences and settings, most of chG presonc at ions 
had common elements* An effort was made to get qualitative feedback and 
formal evaluacions of as many COET present a i. tons as poss ible * In some 
cases J eviiluat tons were not avai lable * In other casos in which a COET 
staff member was ono of several presenters at a session^ evaluations were 
difficult 10 interpret becau^o responses ''lumped" several present at ions 
or presenters together. Interpret able evaluat ions and comment summaries 
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obcained are presented iii Appendix B of chis reporc. These daca subscan- 
c late che following general izac lons abouc presentac ians based on research 
LCI cLasSruom managentenc . 

All of the COHT presentac ions included , and usual ly began with , an 
overview of, che classroom raanagsmenc studies conducted by COET , Infor- 
ntacion abouc the assumptions and bacUgruuiid of COET^s recenc work about 
che classcooms we scudied, che ^ information chac was col lecced in class" 
rooms, and how that informacion was e^aluaced set che stage for recommen- 
dations and activities based on our findings. With a few exceptions, 
workshop participants have ind icaced that reviews of che scudies them- 
selves were incere sting and lent credibility to subsequent discussions 
and recommendations. Some teachers and administrator^ have commented 
that it was satisfying to learn details of research that has showa that 
many "cummon sense** practices are re laced to higher student achievement . 
Ochev teachers have commenced chac afcer hearing how thorough our scudies 
were> chey decided to implemenc some of che reconunendacions, aithougli 
some were contrary to what chey had been caughc or had assumed. A few 
par cici pints indicated chac chey would have preferred less cime spenc in 
discussing che research and more cime spent di sc us sing management or 
di 6Cipl me soluc ions . 

Anocher genera lizac ion supported by presentation evaluations and 
other feedback is that most participants judged that time spent inter- 
acting in small groups discussing classroom management problems and 
solutions was time productively spent . This response was especially 
charac ter ist ic of participants with direct contact with classrooms: 
c lab s room teacher s > principals » and consult ing teachers or others 
providing direct support for classruom teachers. Whenever time 
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aliocac Lons and number of pare lc ipancs permicced , COET presenc ac ions 
included £ic lease one» and usually more» accivicies feacuring small group 
d iscu3SLon of ressarch-basad macer i al i 1 luscrac mg common classroom 
s ituac ions and problems . Our experience has been chac if ceacher s are 
presenced wich problems chey recogtuze as relevanc co cheir classrooms 
in non-chreacemng, solucion-or lenced cerms (e.g. , "Whac are some chings 
Teacher C could do co help her scudencs lisc^n co aod successfully follow 
direcc ions?") , smal I group work seldom lapses inco "gri pe" sessions aod 
usually res^'.lcs in sharing of excel lenc ideas. Par cic ipancs indicaced 
chac chey especial ly apprec laced op po r cuni c ies co discuss classroom 
organizaL ion wich ochers working in similar grade levels from dif ferenc 
schools . 

Anocher commenc consiscencly made by workshop parcic ipancs was chac 
chey considered che handoucs co be very helpful. Some of chese cortsisced 
of case scudies condensed from classroom narratives . Parcic ipancs said 
chac chese were valuable as sources of concrece examples and illuscra" 
c ions> or ideas chey mighc cry in cheir own classrooms. They also 
C0Tnmenc<id chat case scudy macerial> or narracive excerpts, helped chem co 
recogniae cheir own classroom problems or screngths . "Looking inco" 
anocher ceacher's classroom helped chem co see and co analyze cheir own. 
Ocher haadoucs simply ouclined or summarized findings from COET classroom 
managemeoc scudies, usual ly in che form of spec if ic guidel ines or 
suggestions for organizing and managing classrooms. COET scaff 

developed these in response co repeated requescs for copies of our 
present at ion overhead cratisparencies and noces . Out 1 lOe handoucs were 
especially helpful co parcicipants who wanced co be able co duplicate our 
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workshops or share our research findings with others in their school 
d i>:cr LCt s or orgarti::at ions , 

Other cofTunertts frequent ly made in eval uac ions of OOET c lass room 
management preserttat: ions were that more time was needed, that activities 
were rushed ^ or that addicioual fjllow^up sessions were badly needed « 
This may indicate that COET presenters have had difficulty selecting 
appropriate amounts of information and activities for various time frames 
and audiences « li is also a reflection of the facts that classroom 
management and organization is a large and multi-faceted topzc, that COET 
presenters felt a commitment to share as much inf orm<^t ion and act ivi ties 
as possible with practitioner groups, and that, in many cases> audiences 
appeared to have enormous interest in the area of classroom management . 
Our approach was to present as much information and to sample as many 
different activities as time possibly allowed. Depth of discussion and 
relaxed pace undoubtedly suffered^ especially when only one session of 3 
or fewer hours wa$ available. 
R e c omm e n d a t ions 

A primary object ive of this report ts to provide recommendations, 
guidelines, and activities to readers interested in conducting practi- 
tioner workshops based on COET research on classroom management. The 13 
suggested activities that fol low are accompanied by specific recommenda^ 
tions and directions for use. In addition, based on feedb^ick from work* 
shop part ic 1 pants » the fol lowing recommendat ions for planning an<J 
conducting a work^^hop are offered. 

1 * Humber _ of p art i c i pants > In order to facilitate use of 
act IV it leb other than lecture > aim for workshop groups of 15 to 50 
participants* 

U 



2 . Fac 1 i iL les . For a workshop with a variety of accivicies? 
inciuditig presencac LOHj discussion; indivKiual and small group casks^ the 
ideal sect in g is a single spacious room wich cables each seat ing five to 
SIX people. Alternatively movable chairs or desks can be arranged for a 
variety of activities. Sever a L of the act i vit les suggesced require use 
of an overhead projector and a screen which can be seen by everyone in 
Che audience . One ac civity requires a videotape player and monitor (s) . 
If available, use a color videotape player wich a pause buccon. 

3 . Time . Each of che act i vie ies sugges ted has an est imate of 
minLmum c ime thai should be al lowed for che activity . When plai\n\ng 
sessions j al low excra time for introduct ions , breaks j wrap-up discus" 
sionsj evaluations^ housekeeping chores, etc. A single 2"hour block of 
time is a minimal allocation to give overview information and to sample 
an activLiy or two; 3 hours is better . If al 1 13 suggested act iv it ies 
are used and if any additional problem scenarios are developed locally as 
suggested, two workshop sessions of 3 or more hours will be needed* 

4. Planning activities . When conducting your classroom management 
se^i^ions > alternate pre:jentat ion of in forma cxon with part ic i pant act iv i- 
ties> such as small group work or, at lease, individual tasks such as 
reading or watching a videotape* The 13 activities suggested in the 
f ol low mg sect ion are sequenced to provide some var lety and changes of 
pace. Encourage questions and disr,ussion throughout- 

5. Small group s* As noted abov^, one of the strongest messages we 
have r'*cei ved from our workshop part icipani s > pare icular ly teachers or 
those wor!;ing closely with them, is ihat classroom management workshops 
should include opporiunit ies for people to discuss problems and share 
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ideas for soluc Lons< We recommend usJLng some of the probLem solving 
^ccivLC les included wich chis reporc and /or developing other accivicies 
CO SLruccure small group discussions^ If possible, use ^roup leaders co 
keep discussions on crack and soluc lon^or lenced < The mac en als chem- 
selves atid subsequent large group discussions should also concribuce co a 
posicive <tpproach< When forming groups aim for utucs of five co seveti 
pare ic ipancs J inc 1 uding personnel from dif f er enc campuses and of 
d 1 f f erenc experience levels- If mosc parcic ipancs are classroom 
c etcher s ^ group accord ing co grade Level s taughc Cpr imary ^ incermediace , 
or junior high) < 

6- Model log ^ COET workshop par c ici panes have f requenc ly indicated 
chac chey were aware of uhecher presencers modeled good org*inizai:ion and 
management behaviors by being vrell prepared and organized, A workshop on 
classroom maiigemeut and orgaaizacion is a poor occasion co exhibit sloppy 
preparation, unclear conimunicatior.j or confused directions^ 

7 » L ocal deve lopmenc . Materials and act ivic les included with this 
report represent only a selection of materials which have been used in 
COET practicioner workshops. Ideal ly> they should serve as models for 
local development of macerials and activities. Feedback from our presen- 
tations and workishops supports the generalization chat participants 
respond pos i tively to examples and case stud ies drawn from situat ions 
c lose ly re LaCed to the ir own. Although the guidelines > il lustrations > 
and discussion problems included in thi& report are applicable to moit 
public school setDLugSj additional materials reflecting local practices, 
standards, or existing problems should be developed and used. 
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Classroom Managemenc Workshop Acci yii i es 
The following 13 pracc ic loner workshop acctvicies based on results 
of COET classroom manr^gemenc studies are provided for readers wishing co 
conduct classroom managemeixi. preseni. at ions or workshops with groups of 
teachers or teacher support personnel. Appendix A contains handout s> 
overhead transparency masters, and other materials that can be used in 
Che act 1 vit les , Readers may use al 1 of the act ivi ties in the" suggested 
sequences, or may choose activities according to local need5 and 
inre rests and available time- Minimum time allocations for all 
activities are estimated for use in planning* 

Suggested activities are clustered into three topical areas, as 
fol lows: 

COET Research on Cla s s r o o m Management 

Activity 1 Introducing COET Studies of Classroom Management 

Organizing Classroom s at the Beg inning o£_^the Year 
Activity 2 Evaluating Classroom Arrangements 
Activity 3 Discussing Guidelines for Classroom Rules and 
Procedures 

Activity 4 Small Group Discussion of Procedural Problems 
Activity 5 Sharing Rules, Rewards, and Penalties 
Activity 6 Ca^ie Studies of Teaching Procedures 
Activity 7 Videotape of the First Day of School 
Activity 8 Planning Activities for the Pirsst Day of School 
H.^Ll.'L^fjA.^ji 92S^ Learning Environ _ me n_t_s 

AcL 1 V ity 9 Discussing Guidel Ines for Managing Student 
Behavior 

Activity 10 Small Group Problem Discussions 

14 
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Acc ivicy 11 In cr educing Guidel ines for Maine ami ng Scudenc 

Accouncabil icy 

Accivicy 12 Sharing Accouncabil icy Procedures 

Accivicy 13 More Small Oruup Problem Discussions 

Ic should be noced chac while accivic les in che ''organizing plaas- 

rooms ac che beginning of che year" cluscer are parcicularly useful for 

ceacher in-service workshops before school begins > maay are equally 

usftf ul for teacher workshops lac er in che year . For example > Acc ivi- 

c les 3 ch rough 6 focus speci f ically on planning and ceach ing. procedures 

and rules co scudenc s ac che^ beginning of che year » buc chang'^s in 

procedures and rules may also be made afcer chje beginning of che school 

if 

year. Teachers should be encouraged co review cheir . sec of rules and 
procedures periodically co look for problem areas as follows; 

1. Rules are no longer enforced; 

2, New procedures are needed; 

3» Consequences are noc used consiscenc ly; 

4* Thare are discraccions or irricacions chac can be dealc wich; 
and/or 

5, Scudencs are frequencly lefc wich noching co do. 
The guidelines presc^nced in Accivicy 3 can be used co reassess procedures 
and rules and chooso and ceach new ones as needed* 
Accijj^icy 1 : Tnc rodu c ing CQ ET Scudies of Classroom Mana^ emen c 

You may wish co begin a workshop by celling parcicipancs abouc che 
res^*arch chac has been done by che COET Projecc focusing i»pecif ically on 
effeccive classroom managemenc ac boch elemencary and junior high school 
levels. The inforinacion oucl ined'^ under "Classroom ManageraenL Scudies" in 
chis re pore can be usad co prepare an overview of che r*isearch . This 

15 
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inforniaCLon need noc be presented in detail^ an overview mighc consisc of 
only a brief description of che purpose of che series of studies (co find 
out how effect ive teachers establi sh and maintain good learning env iron- 
me [Its in the ir classes) > che populat ions studied > the methods used , and 
the results. Appendix A contains three overhead transparency masters 
describing the studies , the kinds of inf ormat ion obtained about cl^s s^ 
rooms la che studies j and cheir resulcs* Terms used on these Cranspar-* 
ency masters are explained in the "Classroom Management Studies*' section 
of this report. The minimum cirae for this activity is 20 rainuces. 
^-LiXiiX-^-L ^^^t^^ti ng^ jCilas sroom Arran gemejit^s 

An imporcanc pare of organizing the classroom and facilitating 
instruction is che arrangement of furniture and materials in the class^ 
room. t^e are not recommending one specific classroom arrangement. 
Rather J we recommend that a number of guidelines be considered when 
choosing an arrangement* Appendix A contains an outline, ''Guidelines for 
Room Arrangement which present s a list of considerations and tips co 
use whtiii arranging the room and material s . In add it ion j there are two 
drawings of room arrangements that we have used to illustrate the 
recommendations made on the outline. 

To begin a workshop activity on room arrangement, ask participants 
(teachers) to draw their current or desired room plan. It would be 
neLpful to provide paper, pens or pencils^ and straight edges. We have 
used computer cards as straight edges . After the part ici pant s have 
completed drawing their room plans » suggest chat they refer to them 
during che discussion to f'^Uow and take notes about possible changes 
thoy could make . 
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Present and discuss the guide 1 ines for room arrangemenc m 
Appettdix A J using an overhead transparency of a room arrangement co 
liiusti'ate. One of che two overhead transparency masters in Append I30A 
can be used, or you may draw your own* The drawings we have provided are 
not drawn to scale . TUe small squares labeled "OP" are the overhead 
projectors^ present in most classrooms and usually movable. The projec^ 
t ion screen tnay be assumed to be retractable and located above the 
"front** chalkboard. Again> these are not meant to b& ideal room arrange^ 
ments. If there is time^ allow participants to critique the sample 
arraitgemeats and offer better suggestions. Minimum time for Activity 2 
is 25 minutes. 

Activi ty 3; D ^^c.'^s^sj^q.g,,^ u i d e 1 1 n e s for C lass room Rules and Procedures 

Establ ishing an effective system of classroom rules and procedures 
requires two phases : a) Prior to the beginning of school ^ it . is 
rtecfissary to decide what behaviors are acceptable and unacceptable in the 
classroom, to identify rules atid procedures than will be needed to maia^ 
tain appropriate behaviors^ and to choose a set of rules and deterrents, 
or penalties, b) When school begins, it is necessary to teach rules and 
procedures systematically and consistently enforce them. This and the 
fol lowing five act ivit les focus on these important aspects of establish^ 
ing good classroom management. A good way to begin this part of the 
workshop IS by going through the outline ent itl&d ^'Classroom Procedures 
and Rultis** in Appendix A. This outline points out the steps for planning 
and teaching rules and procedures ^ emphasizing the steps used at the 
beginning of the school year. These steps can also be used in revising 
tules and procedures^ should problems arise. 
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la the secCLoa called "Plaaaiag Procedures and Rules /' four seeps 
are Lt3C(^d. Seep 2 coacaias a long lisc of areas for vjhicb procedures 
are needed la mosc classrooms. This lisc is not meaac co be exhaustive, 
Addic ioaai procedures might be required for particular grade levels or 
sect lags. Step 3 refers co che lules teachers use for their classrooms. 
The scacements la chis step imply that che ceacher should choose the 
rules aad present them co students as a "faic accompli Some workshop 
part ic ipaacs have asked if scudeats should be al lowed to part icipate ia 
chaos lag the rules to "promoce ownership, Our research ladicaces that 
ic is important for teachers co identify specific rules, or at least 
specific areas thac require rules , Student par tic ipat ion may include 
discussing the rac lonale for rules, ident i fy ing examples of behaviors 
which are covered by general rules , or suggest ing or choosing part icular 
rule^j in areas ident if ied by nhe teacher • An advantage co having rules 
chosGii in advance is t!\at che lisc of rules can be posted i^en students 
encfsr Lhe room^ facilitating the communication of behavioral expectacions 
to chem* 

Attoiher quescion which arises during che discussion, of rules is the 
desirabilicy of posit ively versus negatively stated rules . Boch may be 
appropriate. Positively stated rules (e.g,. Raise ycur hand to be called 
on.) have the advancage of srating che desired and/or expecced behavior, 
tlegatively seated rules* Ce^g, , Ko running in the classroom. ) may be 
useful by clearly prohibiting undesirable behavior • The quescion^ of 
whfStlier to have general or specific rules may be answered in a similar 
way. Specific rules are sometimes needed co govern specific behaviors 
that are import anc to the^ teacher, whereas general rules may serve to 
cover a number of behaviors , - An import anc point to remember when using 
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genera i rules is chac i;Ludencs must be given specific examples of* 
behaviors chac fall under each rule* 

Seep 4 includes a part ial Use of consequences . The consequences 
are divided inco rewards and penal cies wich examples given which require 
Itccle, moderace^ or much e££orc co uae» This lisc i.^ noc meanc co be 
exhausc ivo > nor are the consequences li seed necessarily recommended . 
Even if there is a school"wide system o£ rewards and penalties , each 
ce<icher should st<ice his/her classroom syscem incorporacing che school" 
wide syacem* By having a variety o£ consequences > che teacher will be 
more likely co have something chat is reward ?.ng or punishing for every 
student * 

The section entitled *'Presenting Rules and Procedures" contains four 
stepii wh^icb^^^^e important for conveying behavioral expect at ions to 
student^i. These steps are relevant whenever a new rule or procedure is 
instituted during the school year. Minimum time for Activity 3 is 
20 minutes * 

Activity 4: Small Grou p Discus sion of Procedural Problems 

Ask parr icipant s to consider the list of procedures given on the 
outline^ '^Classroom Procedures and Rules/' in Appendix A- Give them 
several minutes to look over the list and check those areas in which 
their classes h<ive h<id problems in the past- Then have the teachers meet 
in sin<il t groups to discuss these areas > sharing ideas that have worked 
for different procedures > and suggesting other areas that require 
procedur'^s. Esiimated minimum time for this activity is 20 minutes. 
Activity 5: Sharing Rules, Rewards^ and Penalties 

Structure small group discussion for pan ici pants to share and 
diacuss classroom .rules j rewards , and penal t les , or deterrents * Ask 
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patCLcip^nEis CO share specific ideas than they have used success EuLIy, 
The List: oE consequences on cKe outline can be used as a seaming poinc 
for the discussion. If chere is cime, it is helpful co have a report 
back session in f^/hich each group describes one or two best ideas 
generated by rhe group * Th is wi 1 1 Eacil Ltate the exchange of ideas 
across groups and grade levels* Time for this activity is 20 minutes. 
Ac tivity 6: Case Studies of Teaching Procedures 

Case Studies A and B contained in Appendix A illustrate how proce- 
dures were taught by two teachers at che beginning of the schoo 1 year . 
For each case study chere is a copy for use by participants, and a second 
copy with under lines and steps li sted for use by che presenter . On che 
presc nter * s copy the present at ion steps described in the out 1 ine are 
noted and corresponding parts of the description are underlined. Give 
part ici pant s the copy without the steps listed. Ask them to read Case 
Studies A and B and, individually or in groups, label the steps used by 
the ceachers in che pre sen tat ion of the procedures , using the teaching 
steps 1 i sted under "Present ing Rules and Procedures'* on the guidel ines 
discussed m Activity 3, In addition, have the participants underline 
the evid<|nce for each step. The presenter can use the marked copies of 
the case studies to lead a discussion of the steps used in presenting the 
procedures and in answering other questions which may arise > such as the 
fol lowing: 

1, Why wds Teacher H so pick y and demanding ? By being demanding at 
the beginning ox c\\e year as she taught the procedures, th is teacher 
showed her i^tudents that they would be expected co follow her procedures 
closely and that she would be monitoring to be sure that they complied. 
This promc< ed efficient functioning of her classroom and let students 
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know exaccly what cliey needed co do co succeed* As a resulc> the ciimace 
of chis room was relaxed and pleasant chroughouc the year. 

2 . Why did Teacher B go mco so much decail when scudencs had been 
m school for several years and probably knew how co head a paper? 
Teacher B est abUshed expeccac ions for carefully and cor recc iy done 
papers beginning with the heading. She did not assume students would 
know what co do; rather> she told students eiactly w^at she wanted in the 
heading and why, making it clear to all students. 
Miiumum time for Activity 6 is 15 minutes. 
Activity 7: Videotape of the First D a y of S c hool 

One outgrowth of COET research is a videotape entitled "Effective 
Classroom Hanageraeat in the Elementary School/* produced by the 
Association for Supervision and Curriculum Development CaSCD) m collabo^ 
ration with the Austin Independent School District. This 30-minute color 
videotape contains a re"enactraent of the first few hours of the first day 
of school in an effective teacher's classroom* The videotape, which may 
be purchased from ASCD, is accompanied by a five- part discussior^ guide* 
The first section of the guide contains a description of the research 
done by the Correlates of Effective Teaching Project (now the Classroom 
Organization and Effective Teaching Project) at tlue Research and Develop- 
ment Center for Teacher Educat ion * The second section de scr ibe s the 
management' principles and activities demonstrated in the videotape* The 
third section is an annotated script which refers to principles described 
in the second sect ion * In the fourth sect ion, reactions or responses to 
the tape ai*e discui^sed> and areas of confusion are clarified. The final 
section of the guide contains a list of discussion questions which may be 
used with the tape* 




COET staff tnembers have developed addicionai materials for use wich 
che videotape , Append ix A cone alas aa ouc line of commencs co use when 
incroducing the videotape. It contains informacion from che discussion 
guide which forms a concexc for viewers > and ic also introduces an effec" 
cive activity plan co use with che cape, A good way co sc rue cure che 
viewing of che videocape is co show the tape in segmencs wich incroduc" 
cory commencs ac che beginning of each segmenc. The "Viewing Guide for 
che Firsc Day of School: Ef fecc ive Classroom Management in the 
Elemenxary School" in Append ix A was developed for ch is purpose , It 
suggests divid ing che cape inco four segmencs and notes beginning and 
ending keys. Under each segmenc is a Lisc of evencs which occurs in the 
segmenc and some ch ings co watch for and to think about , By us ing a 
paus€ buccon on the videocape player > che presenter can scop the cape 
after each segment > and focus the accenc ion of pare ici pants on impor cane 
poincs for each segment of the videotape , Part icxpanc i> can be asked to 
make noces on cechniques used or questions they may have. 

We recommend chat the videot ape be shown in the manner suggested 
above and chac time be allowed for discussion. Discussion may occur 
dur 1 ng the segment breaks or at the ^<^d of the tape , The discussion 
quescLons ac che f^nd of the discussion guide » which accompanies the 
videocape » and the pcjints listed on che viewing guide may be used co 
conduce the discussion. Minimum cime for Activity 7 is I hour. 
Acc iyicy 8; Planning? Accivicies for che Firsc Day of School 

Appendix A contains an overhead transparency mascer liscing some 
general guidelines for planning accivities for the first day of school in 
either elementary or junior high classrooms. The guidelines are based on 
cliaraccorist ICS of firsc day plans chac were implemenced by more 
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effective ceachers in COET studies. Using che cransparenc, , discuss the 
guidelines wich pare icl panes . Then divide che participancs into small 
groups and assign casks cf listing specific f irsC'^day-of-school acciv* 
1 c les and /or que i ini ng ten c at ive firsc day plans . This activity works 
be^>E when groups consist of members who are interested m similar grade 
i eve is and who have varying amounts of experience . Each group should 
prepare a plan or a list of activities for a different grade level . Ac 
the end of the small group work period, ask one member of a primary grade 
level group and one from an upper grade level group to describe the plans 
or some of the activ ities that we te^^^irgges t ed In their groups . Act iv- 
it les thag^ ^hnii Id be Ix^fed by most groups (according to grade levels) 
include: Teaching classrooinrules procedures; 

^oducmg students/to imparcant xemures of the room,' 
Teachin^^lass r^Sutines, sach as warm-ups or end-*of-day routines; 
Showing materials and supplies needed; 

* 

Conducting a get-? quainted activity; 

Doing simple academic activities, such as review; 

Introducing an exciting new topic of study; 

Playing \ game students already know or can easily learn; and 

Doing a simple art or craft activity. 
Act I vit^_^ 9: Disc u ssing Guidelines for Managing S tu dent Behavior 

In addition to finding out how effective classroom managers organize 
their classes at the beginning of the year> COET studies have idetitified 
Liiaching behaviors that are significant Ln maxniaining good classroom 
management systems after the first few weeks of school . This activity 
aud the next four focus on some of the major management aspects of 
maintaining che classroom environment. The outline entitled "Maintatning 
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Good Learning Environments" m Appendix A pre sen cs four Ueys co good 
classroom rnanagemenc and some guidelines for implemencmg each. Go over 
chG "Keys," >onicoring Tips," "Four Simple Ways to Handle Inappropriate 
Behavior," and che suggescions on ignoring behavior, (Save che macerial 
on accouiitab 1 ticy for lacer,) In past COET presencacions , que cions have 
frequent ly been asked abouc che issues of seleccive ignoring and teacher 
flexibility versus consistent handling of behavior* These are good areas 
in vrtiich to encourage discussion and exchange of ideas. It is important 
to pome out , however, chat ignoring inappropriate behavior and consis- 
tency m managing student behavior are two variables that have cons is- 
cently differentiated effective and less effective classroom managers in 
COET studies. Many excellent classroom managers selectively ignore some 
inappropriate student behavior, especial ly after their classroom manage- 
ment system is wel 1 es tab 1 1 shed. No one is total ly con?" is tent ; many 
s iLuat ions require f lexibi lity . Nevertheless , in COET studies , frequent 
ignfjring of inappropriate behavior and iriconsistent management of student 
behavior have consistent ly characterized teachers with poor c lassroom 
management * Ef feet ive classroom managers , " as a group, tended to ignore 
very Utt le inappropriate behavior , especial ly at the beginning of the 
school year* Minimum time for Activity 9 is 15 minutes. 
Activity lOr^ Sm all Group Problem Discussions 

Appendix A contains two problems scenarios entitled "Improving Class 
Behavior" and "Transitions ." Use these to structure small group 
di6cui>6ions. To begin the ac-tivity. give participants copies of the 
f ir^it page of each problem act ivity sheet . Ask the groups to read the 
brief dei>cript ton of the problem and then brainstorm co generate 
solut ions , Ask one group member to make a list of all speci f ic sugges** 




CLons and ideas gene raced by che gr oup . Afcer che groups have had ^in 
oppor c unicy co discuss boch problems ^ pass cue the second pages of che 



s>oluL ions f buc chey are noc complece 1 iscs . One way co wrap up che 
discussion acciviry is co ask groups co reporc on any solutions or ideas 



Accivicy 10 IS 40 minuces. 

AcciviCj^ 1 1 : ^Incroducing Guidelines for Maxncaining Scudenc 
Accouncabi Ixcy 

Discuss wich parcicipancs che six accouncabi licy seeps lisced on 
page cwo of che handouc^ "Mainiaining Learning Environmencs.*' Poinc ouc 
chat ef fecciveness in keeping scudenc s responsible for work requires noc 
only close mom coring of scudenc work by che ceacher ^ buc also cle^ir 
c cache r coramunicacion of expec cat ions , d ireccions » and assignmencs. 
Minimum cime for chis discussion is 5 minuces. 
Accivicy 12: Sharing Accouncabilicy Procedures 

Appendix A concains a handouc encided "examples of Accouncabilicy 
Syscems." Afcer parcicipancs have read chese examples^ scruccure a 
sharing session by asking if anyone uses or knows of ocher sy seems or 
ideas chac work in helping scudencs co be responsible for and keep track 
of cheir work. Minimum cime for chis discussion is 10 minuces. 
Acci vicy 1 3: More Small Group Problem Discussions 

The problem scenarios^ *'Giving Direcmons" and '*Managine Group 
Inscruccion/' m Appendix A are boch re laced co che issue of scudenc 
accounisbil icy for work. Use chese for small group discussion and 
problem solving in the same way chac Accivicy 10 was conducced. Afcer- 
ward> discubs che suggestions lisced on che second p^iges of both accivlty 



cwo prob lem acc i vie ies sheets . 



The se have some suggesc ions for 



chac are noc listed on che discribuced pages. 



Minimum c ime for 
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sheect,. This discussioti will provide pariicipancs with specific sugges^ 
Eions for implement: ing some of the six seeps in ma int: aiming scudenc 
accountabil icy discussed in Accivicy II. Minimum time for Activity 13 is 
45 minutes . 
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T^ble 1 

Populacion and Data Base Facts about COET Descriptive 
Studies of Classroom Management 

ELEMENTARY SCHOOL CLASSROOM ORGANIZATION STUDY (COS) 

(1977-1978) 
27 Elementary Classes (Grades 2-4) 
8 Title I or Near-title I Schools 
27 Teachers (0-30 Years Experience) 
16 2"Hour Observations per Teacher 
900+ Hours of Classroom Observation Data 

JUNIOR HIGH CLASSROOM ORGAHIZATIOK STUDY (JHCOS) 

(1978-1979) 

52 Mathematics Classes (31 Seventh, 21 Eighth) 

50 English Classes (28 Seventh, 22 Eighth) 
U Junior High Schools 

51 Teachers (0"19 Years Experience) 
14 Observations per Class per Teacher 
1,400+ Hours of Classroom Observation Data 
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Table 2 
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Praccicioner Orienced Presencacions 
on CLaisrootn Managemenc and Orgaiuzacion by COET Scaff Members 
Sepcember^ 1979 co Aprils 1981 



Sponsoring Organ izacion 

Appalachia EducaCional 
Laboracory (aEL) 



Accivity Description/ 
Audience/Locacion 



Presentacion at R^D Speaks in Mathe- 
matics Regional Conference* State 
education agency personnel, 
university and teacher center 
representatives from H states* 
Atlanta^ Georgia. 



Staff Hember(s) 



Ed Eniiner 



Date 



September^ 1979 



Texas, Education Agency 
State of Texas 



Association for Supervision and 
Curriculum Development (aSCD) 



Presentation of research on effec^ 
tiv3 classroom management in junior 
high school* Area Inservice Meet- 
ing for Vocational Homamaking 
Teachers * Austin, Texas 



Presentation at Urban Curriculum Carolyn Evertson 
Leaders Conference- Associate Super- 
intendents for Instruction from 
nation's 50 largest cities, Dallas^ 
Texas. 



Julie Sanford November^ 1979 



December^ 1979 



KEDS Desegregation Assistance 
Center^ Kent State University 



Inservice workshop on classroom 
management and t each ing effective- 
ness^ 160 teachers from Columbus 
Independent School District. 
Columbus^ Ohio 



Julie Sanford February^ 1980 



Austin Independent School 
Di strict 
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Inservice presentation on class- 
room management research for junior 
high school science teachers - 
Austin, Texas 



Ei'" Eimner 



February^ 1980 
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Table 2, Concinued 



Spons o ring ^ Organizat ion 

Auscin Xndependenc School 
District 



Association for Supervision 
and Curriculum Developmetic 

(asco) 



Activity Description/ 
Audience /Location 



Presentation on Classroom Manage- 
ment, Senate Bill 8 Workshop for 
Student Teacher Cooperating 
Teachers, Aust in^ Texas 

Workshop on Characteristics of ' 
Effective CLassrobm Management: . 
ASCD Curriculum Study Xnscicuce. 
Chicago, Illinois 



SLaff Member(s) 



Ed Emmer 



Ed Emmer 



Date 



March, 1980 



May, 1980 



Souchwesc Educational 
Development Labs (SEDL) 



R&D Speaks Session on Classroom 
Management. Stats and local edu- 
cacion agency personnel from eight ; 
states and representatives from AEL 
and CEMREL. Dallas, Texas 



Barbara Clements 



May, 1980 



Northwest Regional 

Educational Laboracory 
(KWREL) 



Mid-concinent Regional 
Educacional Laboratory 
(McRel) 

Austin Independent School 
DisLrict 



Workshop on recent research ort 
teaching eEEeccivene^s* Stace 
education personnel and University 
faculcy members from six scaces. 
Porcland, Oregon 

Presencatiort of overview of COET 
research. Rocky Mountain Training 
Inscitute. Esti^s Park Coloradp 

Inservice teacher workshop on 
beginning the school year. 
Austin, T'Hxas 



Julie Sanford 



June, 1980 



Carolyn Evercson 



Ed Emmer 



July, 1980 



August, 1980 
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Appalachia Educational 
Laboracory (aEL) 
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Overview of COET rejse^r:h presented Barbara Ciemencs August, 1980 
ac conference. Improving Basic Skills 
for Classroom Management Techniques, 
Scac<z and LEA personiieL from nine ^ 
scaces, Montgomery, Alabama 
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TabU 2, Continued 



S|)onsor Organ izac ion 

CduCacion Service Cenccir 
Region ThiucGen, Scate of 
Texas and Auscin Independent 
School biscuicc 

Auscin Independenc School 
DiscricL 



Appalachia Educacional 
Labouacouy (ael) 



Applachia Cducacional 

Labouacouy (AEL) and Scace 
of Alabama 



Univeusity ol Texas, College 
of Educacion 



Houch CauoJina Depauimenc of 
Public Inscuuccion, 
Appalaclua Cducaiional 
Labouacouy (aEL) 



Accivicy Descuipcion/ 
Audience/Locacion 



Two woukshop sessions on che 
b(*ginn ing of scl:ool . Bi lingual 
Cotnmun icac ion Skills Confeuence fou 
ceaclieus. Ausc in , Texas 

Auscin Independenc School Discuict 
Adntiniscuacous' Wotk&hop Session on 
Classuoom M^»nagemenc and Effeccive 
Teaching* Auscin, Texas 

Two day woukshop based on COET 
ues^sauch ac conf euencp > Impuoving 
Basic Skills Thuough Classuoom 
Managenenc Techniques. Scace and 
LEA peusonnel fuomJlO scaces, 
Columbus J Oh 10 

Woutfshop on COET classuoom 
management ueijeauch ac confeuence > 
Impuoving Basic Skills Using 
Classuoom Managemenc Techniques. 
Scace, LEA, and Ur^ vsusicy peusonnel 
fuom Alabama. Biumingham, Alabama 

Two puesencacions on classuoom 
ouganisac ioti ac che beginning of 
school fou scudenc teacheus in 
elemsncauy schools • Auscin, Tsxas 

Woukshop on COET ueseauch on 
classuoom managemenc . Scace, LEA, 
and Univeusicy pcu30[inel Cuom the 
scace of Kouth Cauoliua, Raleigh, 
l^orth Cauolina 



Scaf f Membeu(s ) 

Julie Sanfoud 
Baubara Clements 



Julie Sar^foud 



Dace 



Baubaua Cl'^mencs 
Julie Sanfoud 



Augusc, 1980 



Augusc, 1980 



llovembeu, 1980 



Baubaua Clemeucs 
Julie Sanfoud 



Novembeu, 1980 



Baubaua Clements Decembeu , 1980 



Baubaua Clemeacs Febuuauy , 1981 



Sponsonnf^ Orfianizacion 



Cleveland Public Schools 
Classroom Supporc Projecc 



Louisiana Scate Cepartmenc 
of EducarLOn> Project 
SPUR 



Ohio Stace Department of 
Educat Lon 



Austin Independent School 
District 
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Table 2, Continued 



Activity Description/ 
Audience/Locac ion 



Classroom Mana&emenc and 
Organization Workshop for 
adniinisrrarors, suptirvi^iors, and 
consulting teachers from Cleveland 
Public Schools* Cleveland^ Ohio 

Workshop presentation b on classroom 
mnnagement and organization , 
Admin isr rarors , supervisors , and 
consulting teachers* Baton Rouge, 
Louisiana, and surrounding areas and 
from Hammond, Louisiana, and 
surround mr, areas* Baton Rouge, 
Louisiana, and Hammond, Louisiana 

Overview and workshop presentation 
on COET classroom management 
research* Spring conference. Skills 
for Educational Excellence, attended 
by state and LEA personnel from the 
state of Ohio* Colutnbu;*, Ohio 

Administrators* Workshop on Improv- 
ing Classroom Management in the 
Elementary Schools* Admmsisrrators 
and supervisors from the Austin 
Independent School District* 
Austin. Texas 



Staff Member(s )^ 

Julie Sanford 
Barbara Clements 



Date 



February, 1981 



Julie Sanford February, 1981 



Julie Sanford 



April, 1981 



Jul le Sanford 



April, 1981 



f 
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APPENDIX A 
Workshop Materials for Use 
Wtch Accivtcies Described in This Report 
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(Activity 1) 



COET Descriptive Studies of 
CussRooM Management 



Elementary School Classroom Organization Study (COS) 

(1977-1978) 

27 Elementary Classes (Grades 2-4) 
8 Title I or near-Title I Schools 
27 Teachers (0-30 years experience) 
16 2-HOUR Observations per Teacher 
900+ Hours of Classroom Observation Data 



Junior High Classroom Organization Study (JHCOS) 

(1978-1979) ' 

52 Mathematics Classes (31 Seventh^ 21 Eighth) 

50 English Classes (28 Seventh^ 22 Eighth) 
11 Junior High Schools 

51 Teachers (0-19 years experience) 
14 Observations per Class per Teacher 
1400+ Hours of Classroom Observation Data 
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CLASSROOn DATA SOURCES 



Classroom Narrative Records 

Student Engagement Ratings 

Component Ratings 

Time Logs 

Teacher Questionnaires 
and Interviews 

Student Achievement Test Scores 

Student Ratings of the Teacher 
(JHCOS only) 
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IN COET STUDIES. 
EFFECTIVE CLASSROOM MANAGERS 

Punned classroom PROCEDURES AiND RULES carefully and 

IN DETAIL 

Systematically TAUGHT students procedures and expected 

BEHAVIORS 

MONITORED student work and behavior closely 

Dealt with inappropriate behavior QUICKLY and CONSISTENTLY 

Organized instruction to maximize student TASK ENGAGEMENT 
AND SUCCESS 

Communicated directions and expectations CLEARLY 
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(Act ivi ty 2) 



Guidelines gor Room Arrangemenc 



KEYSjrO_ GOOD ROOM ARRAHGEMEMT 

High traffic areas are free of congestion. 

Students are always visible to che teacher/ 

Storage space and necessary materials are 
readily accessible. 

Students can easily see instructional 
displays and presentations. 



AVOID UMMECESSARY COHGESTIOM IH THE FOLLOWING AREAS:- 
Group work areas, centers and stations 

Pencil sharpener and trash can 

Bathrooms, sink and water fountain 

Bookshelves and storage areas 

Students ' desks 

Teacher ' s desk 

TIPS FOR ARRAHGIMG FURWITaRE 

1- - Make sure all students can easily see: 

Vou, when you are presenting inEormacion 

Chalkboards 

Overhead projector screen 

Ins true t Lonal displays 

2. Keep in mind potential dj^stract ions such as: 

Windows and doors 

Animals or other interesting displays 

Small group work areas 

3. Leave plenty of room around student desks so that you can get to 
each student when monitoring. 

A. Locate your desk, work area« and instructional areas wherfe you can 
see ill 1 of the students all o£ the time. Avoid placing centers and 
work iireiis in "blind corners" where you will not be able to monitor 
<ide<tuate ly . 

5. Plan to seat students who need extra help or attention close to 
where you will be most of che time. 
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(Accivicy 2) 



6. If you musc use cables or desks wich inadequace scorage space^ you 
will wane to have "coce crays" or boxes for scudenc belongings and 
TnaceriaLs. These should be easy for scudencs co gee co ^ buc ouc of 
chG way, 

7. Even if ocher arrangemencs are co be used lacer in che y^^^ > 
consider placing scudenc desks in rows facing che major inscruccional 
areas ac chG beginning of che year. This miniTnizes discraccions for 
che scudencs and al lows che teacher co mom cor behavio: more readi ly 
j*nd CO tecome f^iniiliar wich individual scud^^nts' work habits. 



STORAGE SPACE 

* Place ins cruet ional macerials chac you will need where they are 
Ga^slly access lb le co ins crucc ional areas , 

^ Include adequate, convenienc space for scudencs* coacs, lunch 
boxe^s f show-and-LGl I icems , and macer lal s , 

^ Find easily accessible shelves on a bookcase for chose everyday 
books and materials chac will noc be kepc in studenc desks, 

^ Place long-term, seldom-used or special occasion icems ac che back 
of cupboards, on cop of cabinecs^ or ouc of the room, i£ 
possible. 



OTHER THINGS TO CONSIDER 

1, Plan a particular Locacion^ easily seen by all students, where you 
will pose assignmencs for che day (or week, if possible). This can 
be done on che chalkboard^ a buliecin boards poscer on a wall^ large 
cablet f or individual assignment sheecs. 

2 , Check al I eleccr ical equipment (e.g. ^ overhead projector ^ record 
player^ novie projeccor) co be sure ic is working and chac you know 
how to use It, before using ic in class. Be sure ^ plug is wichin 
easy reach^ or have a scurdy excension cord available. Plan a space 
CO pose inscruccions for the use o£ complicated cqu'pment. 

3, Wall space and bulletin boards provide extra areas co display 
rules^ procedures^ assigned duties^ calendar, schedule^ student work 
and extra credit activities. In addition, ceiling space can be u§.ed 
CO hang irobiles^ decoracions^ and student work, and windows can be 
used for displays, decorations, and student work. 



eve loped by che Cla^ssroom Organ 12a t ion and E f fective Teaching (COET) 
reject , Research and Development Center for Teacher Educat ion , The 
niversity of Texas at Austin 78712. This project was supported in pare 

bV che National Inscituce of Education^ Concracc OB-NIE-G-80-0116 > P2 . 

Th^ opinions expressed herein do noc necessarily reflecc the position or 
o^icy of the National Institute of Education and no official endorsement 

by that off ica should be inferred . 
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^ ) 

Classroom ProceduiJs and RuLes 
PLANNING PROCEDURES A M D RULES 

1. Decide what behaviors are accepcable or unacceptable in your 
classroom. Find ouc about school rules and policies. 

2. Identify necessary procedures for functioning in the classroom. 
Some of the areas for which you will need procedures include: 

Use of classroom space ;^nd facilities; bathrooms^ pencil 
sharpener, sink, supply shelves, centers and stations 

Use of other parts of the school; 'playground, U^ncliroom, 

water fountains, library, lining up and passing through the 
halls 

Whole class activities and seatwork: student participation 
(raise hands), cues to get students' attention, making 
assignments/ passing out supplies, talk among stu<^ents, 
what to do when work is finished, headings 

Small group activities: movement into and out of group, 

bringing materials, behavior in and out of tlie groip, 
contacts with the teacher 

Ke<^pini^ students accountable for their work; turning in work, 
handing back work, make-up work, giving feedback 

Begi'nning and end 6i school tcla^s) activities; Pledge of 
Allegiance, birthdays, schedule for the day (class), 
cleaning up, instructions for homework 

Administrative matters and housekeeping chores: taking roll, 
assigning helpers, what to do during delays or when the 
teacher is out of the room 

Special activities and safety drills: field trips, parties, 
fire and disaster drills ^ 

3. Identify general rules for behavior and post them in the 
c la^Ai'uom^ 

Choose 3"6 rule;; that will gf>vern behavior in your classroom, 
in addition to your system of procedures. 

For f^ach general rule, decide what specific behaviors will be 
cov2red and plan to explain the ruKi and present examples 
to the students. 



(Ace LVLCLPS 3, 4, it 5) 

Choose a variety of re^isoncibie and suitable consequences of 
appropricite cind Lnappropriate be^^avior* Include both rewards and 
p*^enci It les , Some examples of each include; 

Rewcirds 

Kequiring little or no effort - smile, compliment, a cheery 

note on an assignmenc, goic^g first to lunch or recess, 

leading the line 
Requiring moderate effort - happy face or star, positive 

note to parents, reward time at a center 
Requiring much effort - field trip, party, a token system 

used to earn rewards or privileges 

Penalt ies 

Requiring little or no effort " eye contact, having the 
student state the rule broken, change seacs, being 
last in line 

Requiring moderace effort - staying after school, loss of 
privilege, call to parents, isolacion in hall or room 

Requiring much effort - trip to principal's office, 

corporal punishment, being denied a special class 
evenc (e*g*, field trip) 

PRESENTING PROCEDURES AMD RULES 

K Teach rules and procedures systematically, using: 

Explanation: definition in cone re ce terms, discission of 

rationale, demon strait ion, excimples of specific 
behaviors 

Reheciraal or prac't ice , using cues or signals (e.g., bell, hand 
raised, certain word) when appropriace 

Feedback: specific and accurace informat ion ;ibout compl laiice , 
review and reteach, if necessary 

2. Sequence your te^iching of *-ules an^id procedures so that they are 
presented to scudents as they are needed. 

3. Review school rules and policies regarding other school areas 
(e*g*, plciygiound, lunchroom, passing through halls) prior to their 
use. Give feedback on student behavior when they return. 

4. Remember chat a necessary and important part of che ceachmg of 
rules and procedures is consistent enforcement and use of 
consequences (positive as well _as negative). 



Developed by the Classroom Organization and Effective Teaching (COET) 
Project , Research and Development Center for Teacher Educat ion , The 
University of Texas at Austin 78712. This project was supported in part 
by th(* National Institute of Educat ion ^ Contract 0B-NIE'-G-80-01 16 , P2. 
The opinions expressed herein do not necessarily reflect the position or 
policy of the Natior\al Institute of Education and no official endorsement 
by that office should be inferred. 
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Caae Scudy A; Teaching a Procedure 



Peacription 



Preaencation 
^^^^^ 



In preparacion for having che children write 
a brief accounc of cheir summer^ che ceacher 
leaches chem che kind of heading she will require 
on all wriccen work. In her plans she has 
decailed chese seeps* 

O n che fronc blackboard Teacher I has princed 
a sample ^ head ing for scudencs ' papers/ She 
po incs CO ic , explaining co che scudencs chac she 
cxpeccs ch is heading co be on every assignmenc 
chey do. Sh e then poincs co ,the top lefc-hand 
side of che sample page and ,says ^hat che .sc,u~ 
denes should vr ice ^ the ir names chere , She 
explains chac she cannqc recognize handwi;icing 
yec and c herefore wouldn't knpw, co whom a paper 
belongs it ic Vioesn ' c have a name on ic > Teacher 
I Chen points co che line be low where she has 
wr 1 ccen "Read ing « " She explains chac accually 
ch IS line is for che subjecc of che assignmenc 
and will change when ctje scudencs do an 
assignmenc in another subjecc such as mach , 
spe lling, sc lence , or language arcs. On che 
r ighc hand side of che firsc line, scudenc s are 
cold CO puc che name of che school . The ceacher 
has wriccen Smich Elem. here. She explains chac 
s he has abbreviaced or shore ened che word 
elemencary so chat ic will fic more easily, on che 
1 ine . Jhen she repeats che word "abbreviace*' and 
gives che de f inic ion . Under che school name, 
scudencs are inscrucced co puc che date « Here 
che teacher poincs ouc the calendar they may 
re fer co in che fucure for the dace * Teacher I 
Chen asks che class if there are any questions 
abouc che heading. When there are no questions, 
Teacher I tel Is che scudencs to cake ouc one 
sheet of paper and a pencil and put che coi:^ecQ 
heading on che paper Teac her I then circulates 
around che A9-^^._ check ing 



Demonscrac ion 



Expianac ion 
and 
Rat ionale 



Rat Lonale 



Rehearsal 
Feedback 



siudencs' work. 



and correcting the 



Developed by che Classroom Organizac ion and E f feccive Xeach ing (coET) 
Projecc f Research and Developmenc Cencer for Teacher Educacion, The 
tJaiversicy of Texas ac Auscin 78712. This projecc was supported in pare 
by che National Inscicuce of Education, Cone race OB-NIE~G-80-01 16 , P2 . 
The opinions expressed herein do not necessarily reflecc the posicion or 
policy o£ che Nac loniil Inscicute ^f Educacion and no official endorsemenc 
by cUac office should be inferred. 
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Case Study B: Teaching a procedure 



Description 



Teachet H tells her class chat they only have 6 i/2 
hours in a school day and tt)ere is so much to learn. As 
a result she keeps a - strict time schedule and sKe^ 
expects her students' to move quickly and quiet ly from 
one acti v ,ty to another , Teacher H shows the students a 

She tells the students 
When this 



kitchen timer and makes it ring 
that this will be a^ very, important signal 
bell rings the students are expiected to put "away the 
mai;e rials chey are using and move to the next act ivity 
as quickly as possible : For instance , after read ing the 
teacher will ring the bell si;^nalling that students are 
to put away their reading materials as quickly as 
possible. After readings all students are then to move 
quiet ly to the rug where they will have a Spanish 
le sson. The teacher asks if there are any quest loris.^ 
No student raises his hand ^ so the Teacher says she 
would like for them to practice , She notes thac che 
students have paper and penci 1 ouc on their desks ^ that 
chey have been using to write a story. Teacher H says 
she will give them time to finish Lhe otory later on in 
the day so they should put the ir materials in chejir 
desks and come quickly to the rug when chey hear che 
bel 1 . At chis po int ^ the teacher rings the bell . 
Students immediately begin pptt ing away their materials 
and moving toward the rug . Several stud pats line up co 
got dr inks of water aad on<i goes to the * bathroom. When 
evOryone is on the rug in a circle around the teacher , 
she refers do the clock on the wall, saying that it cook 
the students three minutes to put their materials away 
an d get to the ^ rug. ^ She tells the students that they 
are ch ird graders now and are capable of moving Caster 
than t na t. She adds that they should be seat.ed ^ the 
rug in a circle in one minuce, th^c it; was not time - to 
ufie the bathroom pr gee a drink of .water except in an 
emergenc y. She asks the students if they understand . 
The students all no<! solemnly, Te.acher H then instructs^ 
the students to return to their desks ^ take out their 
paper and pencils and get set to praCi: ice again coming 
CO the rug. Students go quickly^ back to their desks, 
taking out thejir materials. When all aie situacnd^ 
Teacher H rings the bell and, students again put away _ 
their materials, go to the rug ^ and sit in a ci rcl e . 
After all the students are settled^ Teacher H smiles and 
thanks the students for do ing a super job ^ that it had 
only 1 aken them o ne jninute four seconds to get to the 
rug. 



Presentation 
Steps 

Rat ionale 



Cue and 
explanat ion 



Rehearsal 



Cue and 
rehearsal 



Feedback 



Cue and 
rehearsal 

Feedback 
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Case Study A: Teaching a procedure 



Descr iptioa^ 



Presentation 
Steps 



Teacher H tells her class that chey only have 6 1/2 
hours in a school day and there is so much to learn. As 
a result she keeps a strict time schedule and she 
expects her students to move quickly and quiet ly from 
one activity to another. Teacher H shows the students a 
kitchen timer and makes it ring. She tells the students 
that this will be a very important signal. When this 
bell rings the students are expected to put away the 
materials they are using aad move to the n^xt activity 
quj-ckly as possible . For instance > after reading the 
teacher wil 1 ring the bell signalling that students are 
to put away their reading materials as quickly as 
possible. After reading^ all students are then to move 
quietly to the rug vrhere they wil 1 have a Spanish 
Lesson. The teacher a*ks if there are any quest ions 
No student raises his hand> so the Teacher says she 
would like for them to pract ice . She notes that the 
students have paper and pencil out on their desks > that 
tliey have been using to write a story. Teacher H says 
she will give them time to finish the story later on in 
the day so they should put their mater ia Is in the ir 
desks and come quickly to the rug when they hear the 
be! I* At this point > the teacher rings the bell . 
Student s immediately begin putting away the ir materia Is 
and moving toward the rug. Several students line up to 
get drinks of water and ona goes to the bathroom. When 
everyone is on the rug in a circle around the teacher > 
she refers to the clock on the wall> saying that it took 
the students three minutes to put their materials away 
and get to the rug. She tells the student $ that they 
are third graders now and are capable of moving faster 
than that. She adds that they should be seated on the 
rug in a circle in one minute > that it was nor time to 
use the bathroom or gee a dr ink of water except in an 
emergency. She asks the students if they understand . 
The students al 1 nod solemnly. Teacher H then instructs 
the students to return to their desks > take out their 
paper and pencils and get set to practice again coming 
Co thti rug< Students go quickly back to their desks > 
caking uut their materials. When all are situated > 
Teacher \l rings tiie bell and students again put away 
their materials > go to the rug> and sit ifi a circle . 
Aftpr all the students are s^rtl^d^ Teacher H smiles and 
Lhank^ the students for doing a super job > that it had 
only Lak^n them one minute tour seconds to get to the 
rug. 
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Case Study B: Teaching a Proc^ure 

Presentation 

. . . ^ Description ^^^..^^ Bteps ^ . 

In preparacion for having the ch lidren write 
a br ief account of their summer , the teacher 
teaches them the kind of heading she wiLL require 
on aL I writ ten work. In her plans she has 
detailed these steps. 

On Che front blackboard Teacher I has print- 
ed a sample heading for students' papers. She 
points to it , explaining to the students that she 
expects this heading to be on every assignment 
they do. She then points to the cop Left-hand 
side of the sample page and says chat the stu- 
dents should write the ir names there . She 
explains that she cannot recognize handwriting 
yet and therefore wou Idn ' c know to whom a paper 
belongs if it doesn't have a name on it. Teacher I 
then pomes to the line below where she has written 
"Reading. " She explains that actually this line 
is for the subject of the assignment and will 
change when the students do an ' assignment in 
another subject such as math , spe 11 i og ^ sc ience ^ 
or language arts. On the right hand side of the 
first line , students are told to put the name of 
the school . The teacher has written Smith Elem. 
here . She explains that she has abbreviated or. 
shortened the word elementary so that it wi 11 fit 
more easi ly on the i ine . Then she repeats the 
word "abbreviate" and gives the definition. 
Under the school name^ students are instructed to 
put the date * Here the ueacher points out the 
calendar they may refer to in the future for the 
date. Teacher I then asks the class if there are 
any quest ions about the heading. When 'there are 
no quest ions ^ Teacher I tells the students to 
take out one sheet of paper and a penci 1 and put 
the correct heading on the paper Teacher I then 
circulates around the room chectCing and correct ing 
the students 'work . 



Developed by the Classroom Organization and Effective Teaching (COET) 
Project , Research and Development Center for Teacher Education, The 
^^tfiu vers ity of Texas at Austin 78712.* This project was supported in part 
by die National Institute of Education, Contract OB-NIE-G-80-0116 , P2 . 
The opinions expressed herein do not necessarily reflect the position or 
policy of the National Institute of Education and no official endorsement 
by that office should be inferred. 



60 



ERIC 



V 



(Accivicy 7) 



Ouc i ine of Inccoductory Comments 
THE FIRST DAY OF SCHOOL: EFFECTIVE CLASSROOM MANAGEMENT 
IN THE ELEMENTARY SCHOOL* 

Background 

RqsuUs oE the Ciassrootn Organizac ion Scudy^ (COS) , conduce ed by 
Che Classroom Organizac ion and EEEeccive Teach ing Projecc (COET) > 
showed chac a weii-planned f irsc day o£ school is an imporcanc seep in 
establishing good ciadsroom managemenc « This videotape iiiuscraces many 
ch ings chac characterize che f irsc day of schoo i in effective ceachers ' 
classes « The tape contains a scudio re-enacctnenc based on classroom 
research records of accuai class. Ic was published by the Association 
for Supervision and Curriculum Development and produced by che Auscin 
Independent School Discricc in Austin, Texas^» 

Th ings CO Keep^ in Mind as You View the Tape 

* Whi le che cape iiiuscraces many ef feccive classroom managemenc 
techniques for the first morning of school , ic is noc meant co be 
caken as a perfecc model* Variacions in teacher scyle, personalicy, 
and personal pref ert^nce af fecc hov ceachers choose conduct their 
c lasses , The cape was des igned co serve as a beginning poinc for 
discussion of whac chis ceacher did, whac che effeccs were, and what 
mighc have been done diEferencly or beccer in ocher seccings. 

* Event s of almosc a whole morning of school have been excerpced in 
chis 30-minute videotape. In order co include as many imporcanc 
teaching behaviors as possible, much of che normal classroom 
interact ion wa^s omitced, Relacively liccle scudent discussion is 
shown, for example* One resulc is an apparenc ly less relaxed and 
leisurely pace than normal* 

* Editing cuts are smooch. Don't be confused by activities chat 
seem co end abruptly. You may also noc ice that che teacher never 
seems co lespond co students who have hands raised for recognition. 
This wa^j anocher side effect of editing the tape. 



This SO-'minute videotape is availabl*^ from; 

Association for Supervision and Curriculum Developmenc 
225 North W^ishington Street 
Alexandr la, Virginia 223 x A 
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A small number of scudencs appears in the videocape* The classroom 
acc ivlL les prac rayed on che cape were on ginalLy conducted wi ch a 
clasps of normal size. 

You may iioc ice cliac sradencs appear co be rather macure for the 
third grade. The .videotape was made at the end of the school year. 
Scuderits were volunteers from a third grade class in the Ausun 
Independent School District. 



Activity Plan 

The viewing guide for The First Pay of School: effective Classroom 
Manage ment i g the Elementary Schoo l describes the events and important 
things DO watch For m each of four segments of the videotape* At che 
beginning of each segment, the tape will be paused to allow time for 
looking over the viewing nutas for the upcoming segment . As we watch 
each segment, you may wish to make brief notes or marks on your guide as 
reminders of things you would like to discuss at the end of the tape* 



Deveiuped by the Classroom Organizat ion and Ef feet ive Teach ing CCOET) 
Project , Research and DevelopraenC Center for Teacher Education, The 
UniversiLy of Texas at Austin 78712* This project was supported in part 
by tlie Nat lonal Inst itute of Education, Contract OB-NIE;-r:-80-0U6 , P2. 
The opintons expressed herein do not necessarily reflect the position or 
policy of che Natiuaal Institute of Education and no official endorsement 
by thaL office should be inferred. 
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Viewing Guide for 
THE FIRST DAY OF SCHOOL: EFFECTIVE CLASSROOM MANAGEMENT 
IN THE ELEMENTARY SCHOOL 

Sesment i (Beginning of taps chrough incroduction of Andrea) 
EVENTS: 

1) ScudenCJ^' eucrance into che classroom 

2) Geccing name cags and caking seacs 

3) Incroducc ions of ceacher and scudencs 

THINGS TO WATCH FOR A^iD THINK ABOUT: 

* Lining up outside room (a school policy chac facilicaced an 
orderly beginning) 

* Type of name tags and accachmenc devices 

Spec if ic praise co clarify direcLions, expeccacions 

* The seating arrangemenc — cables versus rows of desks 

* Signals used by che ceacher 

Se ^menc 2 (Andrea co '^Here's our clock.") \ 
EVENTS: 

1 ) Teacher begins co ceach scudencs her expeccac ions for 
behavior in che classroom 

2) Incroduccions co che classroom icself 

THINGS TO WATCH FOR AND THINK ABOUT: 

* Use of definicion, modeling^ praccice, and feedback co 
ceach che scudencs a signal or cue 

^ ' Teacher's awart^ness of scudencs' concerns, needs for 
reassurance ^ involvemenc ^ and succ3ss 

* Building posiLive am icipacions; incroduccion of some major 
academic goals for che year 

* Room arrangemeiic — crafEic paccerns, access ease, labels 
ceacher uses 



^ ThLS 30-minuCG videocape is available from: 

As^ociacion for Supervision and Curriculum Development 
225 Norih Vashmgcon Sirtict 
Alexandr la, Virginia 223 L4 
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(Accivicy 7) 

Segtnenc 3 ("Here's our clock." to Linda knocks) 
EVENTS; 

L) Discussion of school rules 

2) PresencaCLon of class rules and procedures 



THINGS TO UATCH FOR AND THINK ABOUT: 

* DeCinLng of cernts and monicoring o£ scudeac comprehension 

* SensicLVLcy co students' need for a breaks change of pacft 

^ Use o£ presencac Lon^ definitiion, df^monscrat: ion or modeling, 
monitor ing scudent: comprehension, scudenc pr acc ice and 
ceacher feedback in teaching rules and procedures t:o che 
class 

^ Another instance of a school policy chac made che beginning 
of school easier 



Segtnenc A ( Linda knocks co end of cape) 
events: 

1) Teacher V gives direccions for chree procedural casks 

2) Scudencs carry out; che casks, while ceacher monicors and 
direccs. (We see only pare of chis sequence.) 

3) Teacher presents direcc ions for an academic cask 

4) Scudencs begin work; ceacher monJicors; cape ends 



THINGS TO UATCH FOR AND THINK ABOUT; c;^ 
^ Scep-by-scep presencac ion 

* Teacher demonscrac ion of casks 
^ Scudenc success ; ease of casks 

* Use of specific praise co encourage and reinforce appropri- 
ace behavior 

* Teacher waics for full accencion before beginning inscruc- 
c ion 

^ * Teacher's efforc co build group idenc i Eicac ions and pride 
as a class 



Developed by che Classroom Organizac ion and E f fecc ive Teach ing (COET) 
Pru jecc , Research and Developmenc Cencer for Teacher Educacion^ The 
University of Texas ac Auscin 78712* This projecc was supporced in pare 
by che Nacioual Inscicuce of Educaciou, Contract OB-NIE-G-8C-0116, P2. 
T\}n opiiiiuns expressed herein do noc necessarily reflect che posicion or 
policy of che Nacionai Inscicuce of Educacion and no official endorsemenc 
by chac office should be inferred. 
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(Activity 8) 

I 

Flan first-day act i vi t i es. that will:' 

Keep students involved; avoid deadtime 

Provide success for all 

Maintain a whole-group focus 

Allow you to strsy in charge of all 
of the students all of the time 

Provide variety; changes of pace 

Establish a content focus; some 
pos i ti ve expectati ons 
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(Acc ivic ies 9 it 11) 



Maincaining Good Learning Environments 



KEYS TO MAIt^TAINING CLASSROOM MANAGEMENT 

Accive motiicoring 

Stopping inappropr lace behavior quickly 

Consi5cenc use o£ consequences 

MainCaining high levels of scudenc 
accouncabilicy for work 



MONITORING TIPS 

I4 During presencacians ^ wacch the whole class. Stand where you can see 
everyOEie , 

2. Move around the room. 

3, \fliile monitoring, wacch tor: inappropriate behaviors^ attending 
behaviors , appropr 1 ate materials on scudencs * desks ^ failure to 
follow directions, signs of confusion or fruscracion, ^and completion 
of wCrk. 

4* Don't become so engrossed wiLh one studenc or small group that you 
lose concacc wich the resc of che class. Scan the room ofcen. 

5, Don'c let students congregate around your desk, blocking your view of 
the r^sc of the class. 

6, Scare sestlwork a^signmencs as a group or ac least under close super- 
vision • 

7- Check assignments aad record grades regularly* 

8, Look for opportunities co praise studencs for appropriate behavior- 
FOUR SIMPLE WAYS TO tlANDLE INAPPROPRIATE BEHAVIOR 

K Make eye concacc with or move closer to che offender. Use a signal 
CO cerminace the behavior (e,g. , i\ finger co che lips co stop talk- 
ing, nodding ac or pointing co che scudenc^s desk if he/she is out of 
seac). Monitor the scudenc co make sure he/she ends the violation 
and begins tha appropriate behavior. 

2. [f che ^sLudenc is noc following a procedure correctly^ remind the 
student of che correct procedure^ Have the student pf*rform .the 
correcc procedure. Maybe he/she doesn't understand ic. 
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(Acc lvlc les 9 & 1 1 ) 



FOUR SIMPLE WAYS TO HANDLE INAPPROPRIATE BEHAVIOR (continued) 

3, Ask the scudenc co scace che appropriace rule or procedure ^ chen 
foLLow ic, 

4. Tel 1 che scudenc co scop rhe rule violacion. Mom cor the scudenc 
uncil you can observe appropriate behavior, 

WHEN CAN INAPPROPRIATE BEHAVIOR BE IGNpRED OR HANDLED WITH DELAYED 
FEEDBACK? 

The problem is momencary and noc likely co escalate. 
Ic is a minor deviation. 

Handling ic would incerrupt che flow of che lesson. 
Oiher seudencs are noc involved. 
STEPS IN MAIOTAINING STUDENT ACCOUNTABILITY FOR WORK 

1. Give clear and specific inscruccions for overall work requi remencs . 

2 . Communicace a$$ ignmenc s and inscrucc ion$ so^ chat every ch ild 
unHerscands chem. 

3 ^ Kerjp track of what scudenc $ are doing. Monitor dur ing seacwork an^ 
check work darly. 

4. Escablish procedures for checking assignments in class. 

5 . Deve lop grading procedures chac wi 1 1 faci licace bookkeeping and chac 
will be clear and fair co all seudencs. 

6. Provide regular, frequent academic feedback to seudencs. Communicace 
wach parenc s frequenc ly . 



Developed by che Classroom Organization and Effective Teaching (COET) 
Proj<ict ^ Research and Deve lopmeni Center for Teacher Educat ion ^ The 
UuivtirijLty of Texas ac Austin 78712 . This projecc was supported in part 
by Lhe Nacional Inscicute of Education, Contracc OB-NIE-G-80-0116, P2. 
The opinions expressed herein do not necessar i ly ref lecc the posit ion or 
policy of tUe National Inst itut<i of Education and no' official endorsement 
by that of f ict* sliould be inferred . 
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(Activicy 10) 



PROBLEM: IMPROVING CLASS BEHAVIOR 



Mii. Johnson is concerned because no maL cer how hard she tr les to 
£ol low through wich classroom behavior requirements, her students 
cont inue to Calk, wiggle , and behave in ways chat they know are not 
accepc.ible to her. Within one typical 10-minute morning segment , she 
wrate five names on the board for talking, after having warned them 
iieveral t imes to scop; she sent one student to stand m the time-out 
corner for not staying in his seat; she warned one girl twice about 
giving answers to other students; and she threatened to send two boys to 
the office for running around the room. HOW CAN SHE IMPROVE STUDENTS' 
* BEHAVIOR? 



Some Things to Consider 

Planning rules and procedures 

Consequences 

Monitor mg 

Stopping inappropriate behavior 
Ignor ing inappropr late behavior 
Clear directions and instruct ion 



Developed by the Classroom Organ iz^t^ ion and Effective Teaching (COET) 
Project, Research and Development Center for Teacher Educat ion, The 
University of Texas at Austin 78712. This project was supported in part 
by Lhe Nation^t Institute of Education, Contract OB-NIE-G-80-01 16 , P2» 
The opinions Expressed herein do not necessarily reflect the position or 
policy uf the National Institute of Education and no official endursemeixt 
by that office should be inferred. 
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(Activicy 10) 



IMPROVING CLASS BEHAVIOR, Page 2 



Some. Specific Sug gest: ions 

Mom cor che class cons cane iy > wich che goal of anc ic ipac ing and 
preventing misbehavior before ic occur' 

Give no more chan one warning before following chrough wich che scaced 
consequences . 

Make sure chac scudencs liave enough work co do , chciC they understand 
exactly whac tc do and can do it, and ti;^L they know what specific chings 
they are to do after they finish their work. 

Structure ±)Ome class time for scudenc movement and activity. 

Whenever possible, stacemencs about behavior should be work-^relaced and 
positively stored: "You need to be working Problems 6 through 15, That 
involves no talking, " ' *Af ter l have checked your completed paper , you 
may go to the listening center , " "If you are havifig problems with chis 
asst^nment, raise your hand and 1*11 come co your d^sk," 

Decide what minor inappropriate student behavior should be ignored. 

Be sur^ that scaced consequences ate appropriate to the behavior and chat 
you can and wil 1 carry chem ouc cons i scent ly. Include posicive 
consequences for appro pri-ace behavior in your posted lisc of specific 
consequences. 

Reward demic performance and other appropriate cl *ssroom behavior 
regular J y , Rewards may include ceacher accede ion and ^'smiles , praise , 
posced papers , scars cr Happy Faces , creacs , happy noces , privileges , 
ecc. 

Consider escabl ishxng a peer cu tor ing system chat will allow fascer 
^tudeni^ to help slower ones without creacmg classroom disturbances. 



Developed by the Classroom Organization ^"pd Effective Teaching (COET) 
Pr^. jGCC , Research and Dev^lopmenc Center for Teacher Education, The 
Unive sicy of Texas; at Austin 7S712, This project was supported in part 
by cli^ National Institute of Education, Contract OB-NIE-G-80-0116, P2, 
Th<? opinions expressed herein do not necessarily reflect the position or 
policy o£ thG National InstiLuiti o£ Education and no official endorsement 
by chat office should be inferred. 
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PROBLEM? TRANSITIONS 



(Accivicy 10) 



Ms* Sullivan' s class is well behaved when they are involved m a 
Lesson or assignmenc , but they have pirobLems with changes from one 
^iCCivicy ,co ano their (era nsic ions). When the leacher cells scu denes co 
gee out cheir math sup^^lies while she picks up or passes out papers, 
scudents scare co calk loudly, and many leave cheir seacs. Some sharpen 
pencils; ochers gfec drinks of wacer, wash cheir hands, or go co che 
rest room. A few concinue co work on cheir previous assignmenc * The 
ceacher has co repeat her di recc ions co che class many Limes , and che re 
IS confusion and delay- HOW CAN SHE MAKE THESE TIMES GO MORE 
SMOOTHLY? 



S ome Things co Consider 



Planning classroom procedures 
Teach classroom procedures 
Roucmes for curaing in work 
Monicoring 

S copping mappropr iace behavior 



Developed by che Classroom Organizat ion and E ££ecc ive Teaching (COET) 
Projecc , Research and Developmenc Center for Teacher Educac ion. The 
Univcrsicy o£ Texas ai Auscm 78712. This project was supporced in pare 
by the Naiional Inscicuce of Educac ion. Cone race OB-NIE-G-80-0116, P2 . 
The opinions expressed herein do noc necessarily refiecc che posicion or 
police ' ' e Nacional luscicutc o£ Educacion and no ofticial endorsetnenc 
by chac oEtLce should be interred. 
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^Accivicy 10) 



TRANS ITI0«S, Page 2 



Some Specific Suggescions 

Avoid doing anyching chac interferes wich your ability co monitor and 
direcc dur ing cransic ions. Have ceacher maceri ais ready before che 
cransLCLon. Don't: allow comeups- 

Teach scudencs exact: iy what: behaviors you expect: during transit: ions : 
voice level, use of £ounuain> sink, pencil sharpener or bat:hroom> regular 
procedures for curning in or passing out: papers or supplies, ready 
signals. 

Limit: scudencs' movement around che room dur i ng transit: ions < 
Reiy on established routines as much as possible. 

Praise or otherwise reward students (or tables> teams , etc. ) who fol Low 
instructions most quickly and quietly. 

Use timers to encourage students to "beat the clock**. 



Developed by the Classroom Organization and Effective Teaching (COET) 
Project , Research and Development Center for Teacher Educat ion , The 
University of Texas at Austin 78712. This project was supported in part 
by Che National Institut'^ of Education, Contract 0B-NIE-G-80-0il6 , P2 . 
The opinions expressed herein do not necessarily reflect the position or 
policy of the tJational Institute of Education and no official erwlorsemenr 
by that office should be inferred. 
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(Act ivicy 12) 



Examples of Accountability Systems 

A primary grade teacher uses^ her class's afcer"lunch resc break co 
check each scudenc's morning seanwork and give academic feedback. While 
studencs rest with heads on desks and cake turns using bathroom 
facilities, the teacher caLLs students up one by one to her desk* Each 
child brings up his or her morning work (which had been stacked neatly on 
^ach dGi>k before the c lass le£t for lunch ) , and wa it s while the teacher 
quickly checks and marks each paper. If an assignment is incomplete, the 
COacher marks how far the student got and makes arrangements for the 
SLudent to complete it later. If an assignment is too complex to be 
checked very quickly, the teacher checks it for compLetio^i only and keeps 
It for grading later. 



On Mondays , an elementary teacher gives \er student s a schedule of 
assignments for the week. The schedule is in the form of a piccure , such 
ns a gir 1 hold ing five large bal loons , with each balloon enclosing the 
1 ist of wri cten assignment s for a part icular day * Student s check off 
eoch as^s ignment as they complete it * The teacher checks on their pro- 
gre^>^s at the ud of the day* Any item not checked off on the day of 
arraignment must be completed the following day. 



A junior high Engl ish teacher uses a similar system, Ac cbe 
bpiginiung of each week, she gives each student a calendar for the week, 
listing the activities chat will be done each day ; what ass ignmencs will 
be Curnt^d in , cheir due dates , and the poit t valuer for each ; any * test s 
the students wilt be taking; and whac books and materials to bring co 
class each day. Students use the calendar to keap up with assignments 
and CO Tficord their actual grades or points earned, Ac the end of each 
week, the calendar must be signed by parents and returned to the 
teacher * 



An imporiant tool in one junior high school teacher's accountability 
system was a notebook that she required her students to keep* In 
add It ion to da i iy ass i ^^nr^ent s and tests , the notebook included a ditto&d 
grade bheet , which was ^'^ct ioned for recording homework grades , test 
grades , pop test sect's s , and a notebook score. Students were to record 
and average their grades on this page for each six weeks* period anu 
compare the ir computat io\s with thG teacher ' s to verify t^ieir grade , 
Major LesLs were to be put in their notebooks after having been signed by 
parents* The notebook also had a section for class notes, as it was 
often necessary for the students co take notes in class. 

Home-work assignments were written on the fionc chalkboard and stu- 
dents copied Lliem in their notebooks. Homework was always checked and 
liod be turned in on time or the students would receive a zero, b'he 
taught students how to average grades and demonstrated the effect a zero 
wuuld have on a hom(^work average. 
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Wheti work was checked by scudeiic s in c tass , die ceacher frequetic ly 
checked to see how many missed a pariicular qucscion, and if chere were 
matiy , she explained che quesc ion in dec ai 1 • During checking per lod , &he 
walked around che room looking at cheir papers. Afcer all che answers 
were di scus sed , she cold chem scep^by-scep hovj co dec ermine che grade . 
Pomes were deducced if a scudenc failed co use pencil or co wrice ouc 
problems. Then she cold chem to pass che papers quiecly back lo cheir 
ov^nera . 

She Chen cat Led ou scvdencs for cheir grades and recorded chem in 
her grade book. If siudencs choughc cheir papers had been graded incor^- 
recc ty, chey were co eel 1 her che grade chey were given and puc cheir 
paper in a designaced place on her desk. She chen checked ic ac che end 
of che period* She reminded sCudetics co record grades on cheir grade 
sheec and per lodical ly co Id chem how many grades chey should have 
1 isced. 

Scudencs who had been absent curned in cheir papers direccly co che 
teacher Co be checked. When scudencs received low homework grades 
because chey did only pare of che assignmenc , che ceacher puc a scar 
beside che grade in her book. 

When finished wich an assignmenc , scudencs were co work on cheir 
nexc ai>i> ignmenc or on excra credic ^njblems which were always available. 
This ceacher caucioned scudencs co check over cheir work and co be sure 
chey had an A paper before curtiing ic in. 



Devolopcid by the Classroom OrgatiizaL ion and E f feet ive Teach ing (COEI) 
Project , Research and Development Cencer for Teacher Educac ion , The 
Univeriiicy of Texas ac Auscin 78712, This projecc was supported in pare 
by chci Hal lonal Inseieute of Educac ion, Cone race 0]1-NIE*G-80-01 16 , P2, 
The opinions expressed herein do noc necessarily reflece che posieion or 
policy of the National Inscituee of Cducacion and no official endorsemenc 
by thai office should be inferred. 
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T (Activity 13) 

PROBLEM; GIVING DIRECTIONS 

Ms. Jones is very frustrated because her students do not seem to 
i isten to instruct ions . She explains carefully what to da, writes the 
assignm(>nc on the board, and asks for student quest ions . Never the less> 
before the class really gets started on the work> three or four students 
typically come up to the teacher's desk with questions. Others turn to 
their ne ighbors with questions . After answering the same quest ions for 
several students, she has to interrupt everyone to go back over 
instructions . Or, she later finds that some students have done their 
work incorrectly. WHAT CAN THIS TEACHER DO TO HELP HER STUDENTS LISTEN 
TO AND UNDERSTAND HER INSTRUCTIONS? 



Some Things to Consider 

P lanning instruct ions ; antic ipat itig problems 
Mak 1 ng ass i gnment s 
Mom tor ing work 



\ 



Developed by the Classroom Organization and Effective Teaching (COET) 
Project, Research and Development Center for Teacher Educat ion, The 
UniveriLty of Texas at Austin 78712* This project was supported in part 
by thft National Institute of Education, Cont r ac t OB- NIE-G-SO-0 116, P2. 
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(Acc ivicy 13) 



GIVING DIRECTIONS, Page 2 



Some Specific Suggescions 

Waic Eor all scudencs* accencion before beginning co give inscuccions^ 

Afcer giving ins crucc ions , ask a scudenc (one who may need he 1 p) co 
repeac chc ins crucc ions . 

Quiz che c lass abouc whac chey are co do , racher chan only invic ing 
quescLons . 

Summarize inscruccions on che board. 

Immediacely afcer giving ins c rue c ions co che whole class, go over chera 
wich the slower scudenc s , eicher ind ividual ly or (if che re are more c^an 
cwo) in a small group, ^ ^^/^ • 

Wacch all scudencs* faces carefully while you give direccions. Look for 
signs of confusion^ inacceacioa. 

Do a few problems (que scions) wich che class. Show chem e:taccly how 
cheir papers should look- (An overhead projeccor works well for chis.) 

While you wacch che class, have everyone head cheir papers and do one or 
cwo problsms^ Announce che answer(s). Ask for a show of hands. Work 
che problem(s) pn che board quickly, 

Don'c allow scudencs co come up co your desk for help uncil everyone is 
working sceadily. Then allow only one ac a cime. 

Don'c go CO your desk. Circulate and Look ac every scudenc's paper. 



Developed by che Classroom Organization and Ef feccive Teaching (cOET) 
Projccc , Research c^iid Developmenc Cenc er for Teacher Educac ion , The 
Uaiveri>icy ,of Texas ac Ausc lp 78712. This projecc was supporced in pare 
by che National Inscicuce of Educacion, Concracc OB-NIE-G-80-01 16 , P2, 
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poltcy of che National Inscicuce of Educacion and no official endorsemeiic 
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(Activicy 13) 



PROBLEM: MANAGING GROUPED ItiSTR UClJON 



Ms. Hart is not at all satisfied with the way out-of-group students 
work whi le she is working with a stnal 1 group. Although she feels she 
a 1 Lows appropr late amounts o£ t itne for work to be completed and gives 
thorough instruccions before the small group starts, some students do not 
£ol Low seat work directions and many never finish their work. A few 
scudents finish early, turn in their papers, and begin free cime 
act ivit les . Soon many studencs are vis i ting or using free t ime 
^ccivitiGS. Ms. Hart has to interrupt, her work wich the group to 
discipline rowdy students or answer questions. WHAT CAN SHE DO TO 
IMPROVE UER StTaATtOW? 



Some Things to Consider 

Planning procedures for seatwork and small group inscruction 
Teaching expected procedures co the class 
Planning ins cruet lonal acc iv ic les 
Student ^councabiLity for seatwork 



Developed by the Classroom Organizacion and Effect ive Teaching (COET) 
Project , Researcli and Developmetic Center for Teacher Education, The 
l!niv*2rsity of Texas at Austin 78712. This proj/ct was supported in part 
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(Activity 13) 



GROUPED INSTRUCTION, Page 2 



Some Specific Suggescions 

Make su te everyone underscands inscruccions before scarting groups. 

Tell scudencs ahead o£ cime whac will be checked, and when. 

If seacwork includes some silenc reading, have lisced on che board some 
reading comprehension questions which studencs will be held accouncable 
for when called co the group. 

In order co have cime co gee che seacwork groups starced righc, give the 
firsc small group a gee c ing-ready cask co coraplece before you join chem. 

Help scudencs pace chemselves. Show chem on che clock how much cime the 
Eirsc assignment should cake * Beccer yec , set a c imer co signal when 
chey should be finished wich a pare icular assignmenc and go on co che 
nexc . 

\- AEcer working wich a group for a while, give che scudencs in group a 
short cask to do on cheir own while you leave chem co check on progress 
of ouc^oE"* group scudencs and answer que s t ions . 

Af cer a specified period, put small group studencs on a shore task and 
circulate among ocher studencs. Mark in red where each scudenc is on che 
first assignmenc. They can chen scare on their nexc assignmenc, buc 
should be required co finish che Eirst assignmenc ac home or in class 
later « 

Or, when che small group has been given a shore cask, lead ocher scudencs 
in Quickly checking cheir Eirsc seacwork assignmenc. 

Avoid allowing scudencs co incerrupc you wich quescions when you are wich 
a 6mall group. Tell chem co skip croublesome pares uncil you can calk co 
chem, or use scudenc monicors (peer helpers). 

Use a signal (such as a hac or a flag) so scudencs can cell when chey may 
approach you wich quescions and when chey may noc • 



Developed by the Classroom Organizac ion and Effect ive Teaching (COET) 
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APPiiNDlX B 

EvaLuacioas of Presencat ions and Workshops 

An effort was made to obtain qualicat Lve feedback and formal 
evaluac loas of as many COET present at ions as possible . In many cases , 
written evaluations were not available to the COET staffs In other cases 
in which a COET staff member was one of several presenters at a session, 
evaluations were difficult or impossible to interpret because responses 
did not differentiate presentations or presenters, Interpretable written 
evaluac tons and comment summrin es obtained are presented in this 
append Lx 4 
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April 1, 1981 



Ms. Barbara Clements 

R fi J) Center for Teacher Education 

University of Texas 

Education Annex 2.224 

Austin, Texas 78712 

Dear Barbara; 

By now, you have had a chance to study the final report of AEL-Rx*s workshop 
series, ^'Improving Basic Skills Using Classroom Management Techniques.'* In 
that report, we did not include any of the comments made by workshop partici- 
pants. I am pleased to send you those comments now, but I would like to put 
them into context 

Very few participants chose to write comments, relying instead on the Likert 
type scales on the evaluation form. Moreover, the evaluation questionnaires 
looked more at workshop processes than at specific presentations. As a result, 
most participant comments were addressed to workshop 4) lanners . 

The fact that COET was one of several presentations in Montgomery and shared 
the platform at Columbus probably also ejcplaiuS' why so few comments were made 
on specific presentations. 

The )uost positive ''comments" on the value of your research were, of course, 
not comments, but actions. The f^ct that your research has been requested by, 
and been made available to, educators in Alabama, North Carolina, Ohio, and 
Pennsylvania attests to the value attached to it* The replications and 
adaptations continue to impact educators. As you know, several North Carolinians 
would like you to work with them this summer. Ohio has expressed a sii?ilar 
interest . 

Along witli the workshop comments, I am including two other items; 

* 

« photocopies of the formative evaluations from Montgomery; 
• comments from the North Carolina conference. 

Please feel free to use these, recognizing the inherently different nature of 
formative evaluation comments as opposed to summative comments. 
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Ms. Barbara Clements 
April 1, 1981 
Page 2 



Again lot tae say that I have appreciated your cooperation in helping us make 
our workshop series so successful. I hope tha^t we will have the opoortunity 
to work together soon. 

CorjHally , 



David Iloldzkotn 
Dissemination Specialist 

DH:Sk 
SRO 

Enclosures 

cc: Jack R. Sanders 

Sandra R. Orletsky 






Workshop Participation Evaluation Comments 



Montgomery J Alabama 
August 4-6 

» Hopefully ^'11 be able to irterest our teacher education and in-service 
staff in the Stallings/Clcments materials, (SEA staff) 

• I will strongly urge my school system to so<i^ further information on 
Barbara Clements' presentation, (LHA staff) 

p The presenters really impressed me because they were so organized and 
were people who knew their work and could answer any question with ease, 
(Teacher Corps Intern) 



Columbus, Ohio 
November 5-7 

* Really enjoyed the classroorr, management portion--super. (consulting teacher) 
Really enjoyed COET; will keep in touch with COET people regarding program* 

© University of Texas presentation was especially well-done and will be very 
useful in my work, i A staff) 

• Overall, a very good^ well-spent tbr(;e days* Intomfation given rapidly 
(which I like) and it was well^-foiinded and researched (valid). Can use the 
in£on,^^Mon! Supei', (SEA staff) 

* Very impressed with presenters! (SEA staff) 

d The COIiT workshop should be required of all potential teacher candidates, 
(SHA staff) 

• COCT wa^ snperl COET information will be useful for new-teac1ier Workshops 
and Performance-Based Teacher Education program, (university staff) 

♦ Much easier to share COET materials because of sequence clarity, (LEA staff) 

« Overall I am well pleased with the workshop, particularly the se<;sion on> 
COET, The Ohio Department of Education is interested in disseminating 
COr/r, Discussions are already underway, (SEA staff) 

♦ 1 found tlie Sessions on COET to be especially pertinent to my interests 
and position, I plan to recommend Barbari and Julie to OASCD planning 
committee for the spring conference and to our County Inservice Board for 
future inservices, (LHA staff) 

♦ This is the type of research that relates directly to "in the field" 
needj^, (hEA staff) 



ERIC 



87 S2 



Raloigli, North Carolina (Replication) 
l-ebruary 27-28 



o The COHT presentation was a model for such presentations^-doubtful areas 
vere acknowledged, the Fiat^erial not oversold, comments w^re treated 
couT^teously although with rather desperate haste to meet the timeline. 
Ah;>olutoly first class . In fact, best I have ever encountered for what 
it was supposed to be. Thoroughly professional. (SBA staff) 

» Two of the presenters were very good--their material was relevant, manner 
excellent, well-organized. tSEA regional .staff) 

* Many of the materials were ver/ practlcal--especlally from the COET project 
(lEA staff) 

Session presented by Barbara Clements was most honeficial to me. 
COET--excGllent. CLI!A staff) 

» Weuld like for Region 3 to bring Barbara Clements in for two full day 
workshop. (LBA staff) 
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Excerpts from Evaluation Report of 
R&l) Speaks in Machematics Conference 

Sponsored by Appalachia Ecl'icational Laboratory 
Atlanta, ^ ^rgia 
September, 1979 



(Presentation of COET research on classroom management in Junior high 
school mathematics classes was ^^<^ of several presentations at this con- 
ference* Material excerpted oelow includes that most pertinent to the 
COET presentation*) 



Sci>sion II: Topic 1, Emrocr, Clar^sroom Manaqen^ent * Twenty-^two persons 
responded to this session* The averago rating-3 for this ^session were the 
hicj'hest of the conference: general reactions/ 3.57; quality/ 3*64; and 
usefulness, 3*68* Several persons informally coiomonted to staff that this 
sesi;ion was .practical for individuals who are xnvolvec' in planning in'-servico 
progxaixis for teachers* 



'S* Cc^ntiral reactions to specific sessjions. J^ccpond to tha itoias jLgIcw 
according to the following scale* Please comuient freely on your 
responses. 

1 " Lowest Ratin^f; 4 = Highest Kiting 





1 


2 


3 




1 


2 


3 


i 


1 




3 




'*'oi?j.c 1: h[tiUiC.r. tJl-is:iroom 
r*,-tna<joinont 






9 


i?. 






8 


14 






7 


It; 1 


Topic 2i I^oi>earchers cn the 
Firing Line 


J 


5 


10 


5 


1 


5 


10 


5 








71 

i 


Topic 3; Xdoa Sliaring on 
Dissemination/ln-'SGrvice 






.12 


4 




4 


12 


4 


2 


5 


0' 


5 



CoiTjftentSf 

I just be^jnn thi£» job July 1, 1979 cuid was a secondary i,mth teachor before 
then* Lots of this was very informative and new for irto and I enjoyed it 
irnmenrely. i appreciated the invitation* As £ receive inform^ition X can 
easily clisi;ciainaLc it to my system's teachers through Mdth Dei>artinent heads* 

Use of A-V equipment not effeccive because of distance and SftAtincj arrange- 
ment* 
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Excerpts from Evaluation Report of R&D Speaks in Mathematics Conference 
Conunents below refer to cQuference as a whole « 



Most valuable aspect (s) of the \ urkshop (please comment}: 
The materials and roferoncss are very useful- 

Becoming aware of available resources for supporting curriculum/instructional 
efforts. 

Information presented. 

Chance to meet with participants and learn of their problems and capabilities* 

Ed Emmer's presentation was exemplary of what I expected at this conference, 
reporting was what was most valuable. 

Dissemination of relevant information. Competent Consultants. The opportunit 
to interact with educators from other states. 

Getting an overview of math research to confirm iny readings. 

Review of research studies and hov; they can be utilized to improve instructior 
in the classroom. 

Opportunity for interaction. Opportunity to meet different kinds of groups oi 
persons , 

presentations by Moser, Efi^er, and Criscoll, 

The opportunity to hear from those who dt^vot-r^ n large portion of their time tol 
research. Also, the opportunity to meet and interact with individuals from th| 
region. 

Summary of sources of information relative to research findings. 
Talking to persons with common interests. 

Cross^section of researchers apd practitioners, and policy^makers including 
teacher education. 

Session 1/ Topic I^-^content and interaction presented. 

The report on clast^room management was probably the most valuable. 

It was very informative and helped to open up my world from that of a classrool 
teacher, (i) Realizing there is a research group in this area interested in t| 
problcinr. v;<? toach'^'^s f,^ 2 such as motivation, classroom management, etc, I 
fe'^1 this would be good for all teachers to know, (2) Very interesting literal 
ture received, (3) Hearing *' experts" in their field. 

Disscussion of the relationship of research to the topic Particularly the 
first session. 

Tho interaction and reaction between researchers an<^ those who will be handlin* 
tho mafchemiatics reports, either to disseminate them or use them, either person) 
as praetitioner or as coordinator/trainer. 



P^view of research in math. 
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COLUMBUS PUBLIC SCKOOLS 
AMD 

KEDS DESEGREGATION ASSISTANCE CENTER 
February 19, 19S0 

"CLASSROOM MANAGEMENT J0f TEACHERS' EFFECTIVENESS IN A NEWLY DESEGREGATED ZZVim 

SUIWRI2ED 
EVALUATION 



"This reflects a random selection of approximately ]0% of the comments v/hich ha 
been typed exactly as they were written on the forms," 

Please evaluate the workshop on the basis of High - 4 Low - 1 

4 :s 2 1 
(36) (3-0 (2) 

K Please comment on the first half of the program. (COET Overview) 

- Very interesting and informative I definitely pla:^ to reassess my 
room and use ideas that Or, Sanford suggt^sted, I*m so g'lad there's 
still time!! 

- Excellent presentation - brief but effective, New teachers with 
problems need in-house help. Excellent outline and suggestions* 
brief enough to follow and practical- 

- Introductions a little too long and took some time away from the main 
speaker. Very informative talk; thanks for th3 handouts. I w^sh we 
could see the manual and receive more intensive training on techniques 
in follow-up sessions S in the classroom, 

- The technique used by main speaker for her presentation was very 
effective- Material was easy to understand and can really relate it to 
and use it i-i classroom. 

- Introductions took too long I feel that the 2nd half was more worth- 
while " when we v/ere in the small groups. Reading the sheets to us lost 
interest- 

- Unfortunately > we v^ere late in arriving but the just listening to the 
end of Julie's lecture gave me some specific ideas to work on in my 
classroom. 

- Interesting but I co^jldn't see overhead from back rows, Also> Pd 
have liked more examples or case studies, Sarford is a good speaker. 

2- Please comment on th=; second half of the program. 

(N ot COET) 

Special Education Cornments : - I have learned i«ore today than any of 
the required courses for teaching LO students, I wish we would had had 
more tiije. 

- A lot of valuable information-a big lack of time, fiteHfefeapsm P^^^sented 
the material in a very interesting way. 

- Excellent- Speaker was easy to listen to & got his point across in 9 
most interestingmanner. I vnsh we would have had more time! 
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Columbus Public Schools 

February 19, 1980 - Sunimarized Evaluation 

2» Please comment on the second half of the program, (continued) 
(COET workshop) 

' Standard Classroom Comments : -Once again, very helpful to sne in 
reassesing my classroon environment, 

- Would like to see research in newly desegrated setting & open classroom 
setting it appears that integrated middle class children are easier 

to handle — teacher X could have been ineffective in teacher Y's 
situation, 

• Useful application of some of the criteria to a less theoretical 
situation. Discussion period a little too long in small groups, 

- We should^have spent more time at the end comparing the 2 case st*jdies, 

- Interesting to hear other teacher's reactions to the narratives how 
much they allow in their classrooms what are their expectations, 

- Good but we needed to be able to apply the infornation to our own classes 
''and situations. Case studies were a little long. Practical application 
would have been better. 



^ * 
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Additionai cQ!m.ient<: fr om Columbu s^ Pub ltc SlHooIs workshop. Novemb^rj 1980 



Good ^^o di.^cuss vith others m similar position as I am* Thanksl 

Tho best. I felt it was a wonaerful presentation, I didn't want to come, 
but another teacher talked me into it and I am really glad. Thank you. 

Narratives vjere interesting and in some cases could have related to present 
classroom problems. 

The small-grojp interaction discussing the narratives was very good, I 
would love to have seen this in a film. 

Interesting to see contrasting narratives. Could sse self in both narratives 
and made me aware of some things I do that could use improving. 

The information given was very informative and could easily be applied to 
our present situations. 

Gave us concrete ideas on how to assess own classroom. Ways to remedy 
various situations. 

The first half of the program was very helpful for it helped to refocus 
some classroom management ideas that tend to slip away vith time. I thought 
the second half was beneficial because it gave the opportunity to tall: to 
other teachers to find out how they handle individual problems. 

Very interesting. Good to talk to otiier new teachers about experiences 
and see someone else's class through a case study. 

Very good ideas to help with classroom management! I p^an to keep, I 
gave it a 3 just because it had no specific directions re any problems 
and prejudice with desegregation. Hot all school day is classi'oom. 

An excellent presentation that enabled us us to interact with one another;. 
There was sufficient time to think and reflect upon our own classrooms, 
A very enjoyable and expanding experience* I enjoyed it- 

I would really like to be able to see the manual on how to conduct the 
school >ear (or how to start the school year)* 

Dr» Snnford's material covered the major^ basic organization of a classroom, 
which I feel is important for a successful year. As a follow-up^ I would 
like to hear about how handle **those students** who really need extra 
help to fit into the >rganizat:ion. 

Found it to be very constructive in evaluating my own classroom procedures 
and Interaction,*; with my students- 
Main speaker wa^ excellent. Through specific examples I was able to relate 
the material to my classroom, E:;cremely beneficial program. Wish I '-ad be?en 
exposed to this type of materini much earlier in my teaching career. Would 
appreciate further information/woi Kshop concerning consequ^^nces^ rules and 
procedures » 
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State of Louisiana 
Project SPUR - Region Six 
Workshop Evaluation Fonn 

Baton Rouge Area 

School Syste: 3 Project SPUR - Region VI Parish: Classroom ^^anageme^t 

EVALUATION SU:&IARY pgte: February 2k, 1981 



1* The organization of the workshop was: 

Poor : 1 12 19 Excellent A -562 

2* The workshop objectives were: 

Vague 10 22 Clearly evident ^-687 
5 5 T" 

3* Will the activities and information presented be useful to you and/or 
your school system? 

Hot at all T_ . 25 Exceptionally well ^^781 

~t 2 3 4 



A. Had the SPUR team or presenter made adequate preoaration for this workshop? 



Hone p u 9^ Extensively A. 7^1 



5. Were the workshop activities presented in a clear and skillful inarjier? 
Inadequately ^ ^ , 7 2A Adequately A»887 

"T~ 2 ^ b 

6. Were the tcaterials distributed useful in assisting your parish to reach 
the SPUR goals? 

Inadequately ^^^^^^^^^ 10 20 Adequately A. 666 

~T~ 2 3 4 ""T" 

7* Interaction between you and the workshop presenterls) regarding 
personality, manners and appearance? 

Poor 0 23 Most pleasing^ .531 

"T 2 5 \ 

8. Overall, I consider this workshop and the efforts of the presenter(s) : 

Poor 1 4 26 Excellent A .806 

"T § 3 5 5— 

9. The session could have been more beneficial to ne if See back. 



10* The thing that helped ine most about this session was See back^ 

— — ^ ; ^ 
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9- It had been in two or three sessions; realize the expense involved. 
The film had been shown* 
It had been only a half -day* 
It had not gone past noon* 
Good pace. 



Mo* The activities and information pres3nted* 
Resource material in classroom management* 

It was timely and practical. We can utilize the material to give workshops 
in our own school systems. Very helpful* This workshop was outstanding! 
Interaction. 

Being able to discuss the topics in small groups. 

nommon sense input of presenter. 

Case studies and simple way persented. 

That a lot was learned^ and plan to put into practice. 

The specific inforri:ation gained that will assist with instruction* 
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State of Louisiana 
Project SPUR - Region Six 
Workshop Evaluation Fom 



Hammond Area 

School Syste a Project SPUR - Region VI Parish: Leadership Training Sessio n 

Date: February 2^. i 98l 
EVALUATION SllMMARY - " ^ 



1* The organization of the workshop was: 

Poor : o n IT Excellent 4.375 

X 2 Z k 

2* The workshop objectives were: 

Vague 1 5 18 Clearly evident 4.71 

3* Will the activities and infonaation presented be useful to you and/or 
your school system? 

Not at all 1 7 .16 Exceptionally well 4.625 



"I 2 !r 



4* Had the SPUR team or presenter made adequate preparation for this workshop? 

None 1 6 17 Extensively ^.666 

~i 5 3 z; T" 

5* Were the workshop activities presented in a clear and skillful tnanner? 

Inadequately i 7 15 Adequately 4 .603 

5 5" 



6* Were the materials distributed useful in assisting your parish to reach 
the SPUR goals? 

Inadequately 6 18 Adequately ^.75 

"I 2 3 5 T" 

7« Interaction between you and the workshop presenter(s) regarding 
personality, manners and appearance? 

Poor . 1 4 19 Most pleasing ^-75 

6* 0/erall, I ccaisider this workshop and the efforts of the pres^ter(s): 

Poor 1 3 1^ Excellent ^-130 

-T 2 3 5 5~ 

9* The session could have been more beneficial to ne if See back. 



XO* The thing that helped ne most about this session was Y\^c\ 



More time had been spent on solutions to probelms rather than hearing about the 
way research was done at University of Texas. 

You would have got away from resource and had more inneiBctlons with each other. 
Less time had teen given to background informati on on why 's & how ^3 of research < 
We had much more time i'or additional activities. 

We could have viewed a f.lm or the videotape on the problems discussed today. 
There was some variety in presentation means. Perhaps share the videotape that 
was discussed. 

It had been directed to particular problems in a junior high setting. 
The sequencing of booklet was in order. 



Tips for helping improve classroom management < Looking at certain types of 
probelms and some suggested solutions for the problem! 
Material to use for inservice training* 

The research helped me to appreciate my value system in education. 

Time spent directly related to classroom management, (Presenter was not dynamic) 

Providing way^ of attacking problems of teachers in the classroom. 

Materials to share* An excellent^ useful sharing experience. 

Rejuvenate the ideas, thoughts, and suggestions on how to do in a class environment. 
This program should be made part of an undergraduate course for those that plan 
to teach at any level* 
Practical, useful. 

Practical information concerning specific examples of effective teacher behaviors* 
Take home materials for future use are also appreciated < A great day - thanks^ SPUR 
I feel I am on the right TRACK. 

The lists of mat:^rial to give to principals to help them orientating new teachers. 

The very practical suggestions that can be utilised in classroom management. 

Thank you very much for allowing St* John to attend* 

Not only specific problems but suggestions for remedying the problems. 

The session was super, material extremely useful for prec.^ntations, and I enjoyed 

every bit of it! 

The practical suggestions given. 

These were everyday problems faced by teachers^ 

Were handouts and materials given. 

Were the case study, discussions, handouts of suggetions. 
The problems presented and Ihe specific suggestions given. 
The involvement and examples of actual case studies. 
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EVALUATION SU^tMARY 



Bilingual Communication Skills Conference 
Workshop Sessions for Elenientary Teachers 
''Beginning the School Year'* 

August, 1980 



1. How useful will this session be to you durlnji the school year' 



Useless 



Not very 
Useful 



Somewhat 
Useful 



Very 
Useful 



Essential 



Primary level 
Participants 



XX 



13 



XI 



12 



Intermediate 
Level 

Participan ts 



10 



10 



2. The Consultant exhibited sufficient knowledge of t! content and uas 
adequately prepared* 



False Mostly Part True Mostly Completely 

False Part False True True 



Primary level 
Participants 



17 



24 



Intermediate 

Level 
Participants 



14 



Primary level participants N==48 
Intermediate le^ el participants N=2G 
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ASCD Curriculum S^,udy Institute 
Chicago, Hay }}"}3-80 



Alternative Approaches to Discipline an 
Classroom Management 



SUMMARY INSTITUTE EVALUATIONS 

1- Institute Program rormat and Information ( Includes all presenters in 3-day Institute) 

AVERAGE RATING DISTRIBUTIONS 



A Vi 




s 


C 


1 


Facil itios 4.0 3} 


6 19 


5 


1 


0 


Program Organization 3-8 3} 


5 20 


2 




0 


Handouts 2.9 3} 


7 }7 


4 


2 


1 


Overall Institute Evaluation 3.9 28 ' 


3 ^^23 
1 


1 


1 


0 


1 n. speakers Ed Emn^r (coET Presentation only) 










1 "Average Relevance Rating: 4.0 18 
1 --Average Quality Rating: 3.8 16 


Range: 


3.8 


to 


4,5 j 


Range: 




to 


-4 4 ! 


j RATING DISTRIBUTIONS 










j Relevance 


Qual i ty ' 








1 5 4 3 2 } 5 


4 3 2 


} 


- 




t O 0 L o u 0 


D ' ' ^ J 


U 






1 Comments: 










I Introduction of how the study was done was not important.- 
I Super I 

} Unable to hear use oiike 

j Particularly difficult to be last. Was very positive and 


informative! 








^ \ 
III. Institute in General 










1. SufTicient opportunity to ask questions? 


Yes 2S 




Ilo 


3 


• 

2. Here your expectations fulfilled? 


Yes 23 




Mo 


7 



IV. Rccoir«nd^^tions for future NCSTs? 
See back 



ERJC f>9 R'ttnge: 5-Superior; 4-Very good; 3-Average; 2-Below average; 1-poor. 



(Includes all presentations In 3-dav institute*) 



1. Certain speatcers seemed to be rushed in their presentations. 
Some 1nfo^n:ation was general or presented poorly. 

2. It would be helpful to have parts for elementary and a part for secondary, 

3. Need more time to digest information. Schedule time for questions after 
each presertter. 

4. Time was crunched and pressure was to get through, 

5. Spend less time developing a rationale for classroom management and an organized 
approach to discipline. More time on alternatives of how to organize implementation 

6. Have a 15-20 minute interaction process which would bring a "closeness" to those 
who are spending 2H days together, 

7. Have table "brainstorm" questions and comments for each speaker. 

8. Please use microphone all the time. State questions or comments made by audience 
so all can hear. 

9. Elwn:nafe the "anytime you have a questions you may ask it notion." 

10. Final presenter should be a highly motivated type, 

11, Heed more information relative to handling discipline in secondary schools. 

12. Handouts should include some of the most import^int subjects they would cover. 
We spent too much time trying to copy the information rather than listening. 

13, Ideas are good-good balance from Bigcjers to Young, 

14. More participant involveroent. 

15. The fJCSI was outstanding - I really have enjoyed my experiences. Allow time for 
getting to know participants for discussion. 

16, Offer this again. 

17, Good variety of perspectives on one theme. 
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